Santa Monica-Malibu Unified School District
Board of Education Meeting
MINUTES
UNADOPTED
March 9, 2006

A special meeting of the Santa Monica-Malibu Unified School District Board of Education was
held on Thursday, March 9, 2006 at SMMUSD District Offices, 1651 16™ Street, Santa Monica,
CA. The Board of Education called the meeting to order at 4:10 p.m. in the Board Conference
Room of the Santa Monica-Malibu Unified School District Administrative Offices and moved to
Closed Session for the reasons listed under section III. The public business meeting reconvened
at 5:47 p.m. in the in the Board Room.
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111

VIII

CALL TO ORDER
A. Roll Call
B. Pledge of Allegiance

PUBLIC COMMENTS FOR CLOSED SESSION ITEMS ONLY
No speakers

CLOSED SESSION:
. Public Employee, to consider appointment, employment, performance evaluation,
or dismissal of employee pursuant to GC §54957 as cited in the Brown Act.

. Elementary School Principal
. Superintendent Search

PUBLIC COMMENTS

Public Comments is the time when members of the audience may address the Board of
Education on items not scheduled on the meeting's agenda. All speakers are limited to
three (3) minutes. When there is a large number of speakers, the Board may reduce the
allotted time to two(2) minutes per speaker. The Brown Act (Government Code) states
that Board members may not engage in discussion of issues raised during “VIII, Public
Comments” except to ask clarifying questions, make a brief announcement, make a brief
report on his or her own activities, or to refer the matter to staff. This Public Comment
section is limited to 20 minutes. If the number of persons wishing to address the Board
of Education exceeds the time limit, additional time will be provided in Section XVI,
CONTINUATION OF PUBLIC COMMENTS.

. Coco Gallegos addressed the Board of Education on behalf of Eddie Lopez’s
family. Eddie was her nephew. She expressed appreciation on the part of the
family for the outpouring of support following Eddie’s death. She stated that
Eddie never felt safer than when he was on the Santa Monica High School
campus.

. Jim Jaffe addressed the Board of Education with regard to the Superintendent
Search and questioned whether a national search was necessary. Mr. Jaffe
submitted a list of seven questions to the Board of Education.

If you will require accommodation to participate in the Board meeting, please notify the Superintendent’s Office at
least one day prior to the meeting.
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XIX

. Margarita Gonzalez addressed the Board of Education regarding the tension at
Santa Monica High School. She thought that all discipline cases in 2004-05 were
going to be reviewed. Ms Gonzalez also asked about the procedures and
parameters regarding transfers from Santa Monica High to Olympic High and who
makes the final decision . Lastly she requested a coordinator to work with
students at Santa Monica High School.

. Marlene Herrera supported the comments by Ms. Gonzalez. She spoke in support
of community liaison positions formerly at Santa Monica High School. She also
requested that Santa Monica High have bilingual staff to be able to speak with the
parents in order to help them. Ms. Herrera stated that because concerns she has
expressed have not been addressed, she has filed a report in Sacramento. She
further stated that she does not agree with the District’s response to the report.

DISCUSSION ITEMS (These item were postponed from March 2, 2006)
These items are submitted for information (FIRST READING) and discussion. Action
will generally be considered at the next regularly scheduled meeting of the Board.

D.1  Update on Redesign at Santa Monica High School ........................ 1
D.2  Creation of a New Position: Assistant CEQ of Student Life and Access at:

Santa Monica High School . ... .. . ... ... ... .. ... ... .. ..., 2
D.2 Response to Board of Education Request for Information Concerning

Samohi Safety Issues and Related Policies ........................ 3
D.4  Analysis of Mathematics Data and Framework for the Improvement of

Mathematics Teaching and Learning ........................... 4-5

(This item was postponed to another meeting, date to be determined)

CLOSED SESSION
The Board of Education will, if appropriate, adjourn to CLOSED SESSION to complete
discussion on items listed for CLOSED SESSION following the regular business meeting.

At 11:55 p.m. the Board of Education recessed to Closed Session to complete its
discussion from carlier in the evening.

ADJOURNMENT
At 12:15 am,, it was moved by Oscar de la Torre, seconded by Ms. Leon-Vazquez and

voted 6/0 to adjourn the meeting. The next regularly scheduled meeting will be held on
Thursday, March 23, 2006 at 5:30 p.m. THE LOCATION OF THE MEETING IS:
MALIBU CITY COUNCIL CHAMBERS, 23815 STUART RANCH ROAD

MALIBU, CA.

Approved: Wfiﬂ?/ g 20264
{

Superinténdent 4 7

If you will require accommodation to participate in the Board meeting, please notify the Superintendent’s Office at
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Meetings held at Santa Monica City Hall are broadcast live - City TV2, Cable Channel 16.
Meetings held at the District Office and in Malibu are taped and rebroadcast
in Santa Monica on CityTV2, Cable Channel 20 - Check TV listing.
Meetings are rebroadcast in Malibu on Government Access
Channel 3 every Saturday at 8§ PM

Board of Education Meeting Schedule
Public Meetings will begin at 5:30 p.m.

July through December, 2005

Month 1st 2nd 3rd Thursday | 4th Special Note:
Thurs Thurs. Discussion Thursday
Mtg.
July 7/28 DO
August 8/18 SM
September 9/8 DO 9/22 DO
October 10/6 M 10/20 SM
November | 11/3 DO 11/17 SM
December 12/8 DO

January through June, 2006

January 1/5 M 1/19 SM
February 2/2 DO 2/16 SM
March 3/2 M [3/9 DO 3/23 PO | Stairway 3/16-17
School Malibu City
Dist. Hall
Office
April 4/6 DO 4265—SM *Spring Break:4/10-21
May 5/4 M | 5/11 DO | 5/18 SM 5/11 in lieu of 4/20
June 6/1 DO 6/15 SM | 29 DO | Last day of School 6/23

Budget Approval (6/29)

District Office (DO) 7/28,9/8, 9/22,11/3,12/8,2/2,3/23,4/6, 5/11 and 6/1

Malibu City Council Chambers (M): 10/6,1/5,3/2, and 5/4

23815 Stuart Ranch Road, Malibu, CA

Santa Monica City Council Chambers (SM): 8/18,10/20,11/17,1/19,2/16, 426%, 5/18 and 6/15
1685 Main Street, Santa Monica.

Agenda Distribution:

A copy of the Table of Contents is posted 72 hours in advance of regularly scheduled Board of Education meetings
and is also accessible to the public 24 hours/day at the District Office entrance, 1651 16th Street 16th Street, Santa
Monica. Complete Board of Education agendas are available in pdf format, on the District’s website:

www.smmusd.org. Adopted 5/19/05
Revised 2/02/06

If you will require accommodation to participate in the Board meeting, please notify the Superintendent’s Office at
least one day prior to the meeting.
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Santa Monica-Malibu Unified School District
Board of Education
March 9, 2006

I CALL TO ORDER 4:10 p.m.
Moved to Closed Session: 4:11 p.m.
Reconvened Public Meeting: 5:47 p.m.

A Roll Call
Julia Brownley -President (out from 5:40-7:10 p.m.)
Kathy Wisnicki - Vice-President - excused absence

Emily Bloomfield
Oscar de la Torre
Jose Escarce

Maria Leon-Vazquez
Shane McLoud

Student Board Members

Alon Nachshon - Santa Monica High School
Sarah Paxton - Malibu High School
Malie Huffman - Olympic High School

B Pledge of Allegiance

Lead by Ms. Leon-Vazquez
II CLOSED SESSION

There was no action to report out of Closed Session.

If you will require accommodation to participate in the Board meeting, please notify the Superintendent’s Office at
least one day prior to the meeting. )
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TO: BOARD OF EDUCATION DISCUSSION
03/09/06

FROM: JOHN E. DEASY/ILENE STRAUS

RE: UPDATE ON REDESIGN AT SANTA MONICA HIGH SCHOOL
DISCUSSION ITEM NO. D.1

Staff (teachers and administrators) from Santa Monica High School

will provide an update on redesign and its impact as of March

2006. Among the areas of focus for this presentation will be the
following:

(1) Organizational redesign and staffing

(2) Current intervention and support efforts at the school and
the house level.

(3) Curriculum, instruction, and professional development work

through, for example, banked time, Principles Of Learning,
and collaboration with Facing History and Ourselves

(4) Balancing the tensions that often derail restructuring
efforts, such as support for electives, the fine arts and
sports programs

(5) Student perspectives about Samohi
(6) Outreach to the community and parent involvement in the
school

7) Discipline data

(8) Achievement data

9) Findings from the WASC review and the Small Learning
Community review

(10) Expanding academic options and contexts for students

(11) Plans for Summer School 2006

(12) Next steps to further redesign and continue efforts to help

all students succeed at high levels.

* * * * * * * * * * *

Santa Monica High School, CEO, House Principals, faculty and
students presented the update report. A full copy of the
report is attached to the Permanent Minutes. Staff
participants are listed on the cover page of the report.
Student participants included: Roy Baker, Debbie Afar,
Vianney Moran, Elvira Vivanco, Jesus Contreras, Rio Bonney,
Sandra Lopez, Lauren Myman, Kelly Snyder and Jasmin Vielman

District staff is to place an item on a future agenda
regarding the resolution adopted by the Santa Monica High
School Associated Student Body.

PUBLIC COMMENTS
Louise Jaffe Barry Snell
Maria Rodriguez Jules Bagneris

Board of Education Meeting: MINUTES March 09, 2006 Page 1



TO: BOARD OF EDUCATION DISCUSSION
03/09/06

FROM: JOHN E. DEASY/BOARD OF EDUCATION

RE: CREATION OF A NEW POSITION: ASSISTANT CEO OF STUDENT
LIFE AND ACCESS AT SANTA MONICA HIGH SCHOOL

DISCUSSION ITEM NO. D.2

It is recommended that the district immediately create a new
management positions entitled: Assistant CEO of Student Life and
Access at Santa Monica High School.

The job description should include the expectation that this
administrator be responsible for student services across the
entire school (all six houses)including: access, community
relations, external partners providing student support, direct
support to students where appropriate, and the coordination and
management of internal support services to Santa Monica High
School.

COMMENT: This position is specifically designed to respond to
the needs of historically underrepresented youth and their
families.

PUBLIC COMMENTS
Margarita Gonzalez
Marlene Herrera
Louise Jaffe

Jerry Rubin

John Petz

Jerry Blatt

Lori Williams
Marjorie Allen
Jules Bagneris

AMENDMENT: Moved by Mr. de la Torre and seconded by
Ms. Leon-Vazquez to schedule a closed session to discuss
personnel matters related to Santa Monica High School.
AYES: (2)Mr. de la Torre and Ms. Leon-Vazquez
NOES: (4)Ms.Bloomfield, Ms. Brownely, Dr. Escarce,

and Mr. McLoud

AMENDMENT FAILS

The Board of Education directed staff to bring back a job
description for this position.
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TO:

FROM:

RE:

BOARD OF EDUCATION DISCUSSION
03/09/06

JOHN E. DEASY/SUPERINTENDENT

RESPONSE TO BOARD OF EDUCATION REQUEST FOR INFORMATION
CONCERNING SANTA MONICA HIGH SCHOOL SAFETY ISSUES AND
RELATED POLICIES

DISCUSSION ITEM NO. D.3

The Superintendent and staff will be responding to the Board’s
request for information and to the Public Request made at the
meeting of February 16, 2006.

PUBLIC COMMENTS
Jerry Rubin
Anna Maria Jara

The Board of Education directed that staff prepare a report
detailing the efforts made by the District to address the
points listed in the Unity Coalition’s Ten Point Plan.

With regard to the request for information concerning Santa
Monica High School safety issues and related policies,
Dr. Matthews provided the following update:

Item #2. The letter from Mr. Bagneris (attached for
informational purposes) included six points. Staff has
requested documentation/notes from the City of Santa Monica
regarding events on April 15, 2006.

Ttem #3. Written declarations from Santa Monica Police
regarding protocols used during the April 15 incident have
been requested.

Item #4. Staff has received a report from the CEO, Santa
Monica High School, regarding the events on February 3,
2006.

Item #5. Policy will be returned to the Board for further
consideration.

Ttem #6. The District has committed to additional training
and development of a Districtwide procedural manual.

Further, Dr. Matthews noted that:

. The Intercultural Advisory Council will address the Ten
Point Plan (Item #1) at it’s May meeting.

. The Board of Education will be provided with a report
regarding weapons found on campus (es) over the school
year.
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. Suspensions and Expulsions at Santa Monica High School
will be clarified.

. Staff will provide an explanation of the discipline
rubric and the relevance of how the offenses relate to
one another.

. Staff will provide an explanation of procedures when
police are notified to come on campus.

This information will be provided at an upcoming Board
meeting.
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Unity Coalition

Ten Point Plan for Student Success

The Unity Coalition is a group of African-American and Latino
Parents, Students and Community Residents that have come
together to model behavior of unity for our youth and to provide
solutions to address the root cause of the disconnection that leads to
poor academic performance and youth violence. Through shared
accountability and community & parent participation we will
ensure that the solutions that have been laid out are implemented.
Instead of allowing our youth to be used as scapegoats, let us call to
the table those thal are responsible for the environment, educational
system and overall welfare of our children.

Ten Point Plan To Achieve African American and Latino
' Student Success

1. The Board of Education must hold itself and the administration of Santa
Monica High School accountable and engage in much greater efforts to
address the persistent patterns of institutionalized racism in our district.
Years of meetings, committees, task forces, strategic planning reports etc.
have produced many bold ideas for change but the district has not
institutionalized anti-racist procedures and practices. Nor has
it held itself accountable for achieving results.

2. Ensure that administration, staff and faculty hiring practices reflect the
diversity of the student body. Increase outreach and recruitment of faculty
of color who can relate to students’ background and life experience.
Develop a plan to support faculty of color, especially in their first year of
teaching. Faculty Recruitment and Hiring practices are done at individual
campus, this must change. The Intercultural Advisory Council should be
given responsibility and annual reports to enable it to monitor procedures,
practices, and results and make an annual report to the Board. The Board
must then act on the results.

3. Develop a restorative justice approach to student discipline so that we
focus less on punishment and more on transformation. In-house
suspensions should be the norm and mediation, workshops, community
service and non-violence training should constitute the curriculum of in-
house suspensions.

4. Increase student and community engagement by celebrating the culture,
history and accomplishments of African Americans and Latinos through
assemblies, student theatre, murals, cultural celebrations, and events that




teach the common social struggle of both Latino and African American
communities. Declare Unity Day and support MEChA and the Black
Student Union in their efforts to bring both cultures together.

5. Ensure that the curriculum itself and the manner in which it is
taught is culturally respectful and relevant. Create a new course
that teaches the history of social struggle of both Latino and African
American people. Ensure that every student that graduates from any of
the SMMUSD high schools takes a course that addresses racism and
other forms of bias and expands their knowledge of the various cultures
that make up our society.

6. Develop a new protocol on addressing intercultural conflict that includes
parental and community involvement, mediation, teaching on the practice
of non-violence and cultural awareness.

7. Ensure that all of these reforms are coordinated with every middle school
reform effort.

8. Direct district staff to review every document and strategic plan that has
been developed to prioritize an action plan that will serve as a “master
plan” for African American and Latino student achievement. District staff
should solicit community input in developing this “master plan” and the
superintendent should provide an annual report to assess implementation
and effectiveness. The Intercultural Advisory Council could be given the
responsibility for receiving the information annually, making a report to
the Board, and monitoring the Board's actions.

9. Bid for competitively for outside experts to conduct a study of the
residency patterns of youth who experience academic failure and assess if
these neighborhoods suffer increased levels of unemployment, crime and
violence.

10. Develop an administrator, teacher, staff and parent-training model with
community input to train school staff and parents on how to create an
empowering learning environment for students. We will not tolerate bias
or racism in our schools and we should educate every parent to follow the
same practices in their homes.

We offer this 10-point plan to guide the school district’s efforts in
making the education process relevant and empowering for our
students. We stand ready to work with the leadership of the school
district to implement the plan we set forth today. Our support of the
school district with our tax dollars, volunteer time should not be
taken for granted.




TO: BOARD OF EDUCATION DISCUSSION

03/09/06
FROM: JOHN E. DEASY/DONNA E. MUNCEY POSTPONED
RE: ANALYSIS OF MATHEMATICS DATA AND FRAMEWORK FOR THE

IMPROVEMENT OF MATHEMATICS TEACHING AND LEARNING
DISCUSSION ITEM NO. D.4

Mathematics instruction and student achievement are hotly
contested topics, not simply in the State of California but both
nationally and internationally as well. International
comparisons suggest that U. S. students at each level
(elementary, middle and high school) tend to lag behind many of
their counterparts in the other leading industrial countries.
Much has been made of these international comparisons and there
are many competing theories about how best to teach essential
mathematics concepts to children.

In the Santa Monica-Malibu Unified School District, we have had
sustained increases in elementary mathematics achievement over
the past four years. In 2005, just under 75 percent of our
second and third graders tested at the proficient or advanced
level on the California Standards Tests (CSTs). Fourth and fifth
grade scores, too, have improved, with fully 67 percent of fourth
graders and 62 percent of fifth graders testing at the proficient
or advanced level. Middle school mathematics achievement has
trended upward as well, with 54 percent of sixth graders and 55
percent of seventh graders scoring at the proficient or advanced
levels on the 2005 CSTs.

A quick look across these scores, however, tells the tale that
has been of concern to teachers, administrators and members of
the Board of Education for some time. While our achievement is
admirable, there is reason to be concerned about the readiness of
many of our eighth graders to undertake Algebra as the eighth
grade curriculum. At best, a longitudinal look at the data
(assuming some degree of vertical articulation among mathematics
tests at the state level) suggests that about 50 percent of our
students are ready to undertake Algebra as eighth grade students.

In addition to concerns about student readiness to undertake
Algebra at eighth grade, there are also concerns about the proper
sequencing of, and options for, high school mathematics. The
Board of Education has supported implementation of a third year
of required mathematics for all high school students, and
beginning with the Class of 2007, all students will be required
to take three years of high school mathematics. The expectation
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is that many more students will engage in UC/CSU approved
coursework as a result of this change. There is also a need to
discuss additional course offerings for the third year of
mathematics for those students who prefer a non-algebra third
year option. (The typical sequence for UC/CSU approval is
Algebra I, Geometry and Algebra II.)

We have been offering increasing opportunities for students to
engage in accelerated mathematics instruction, particularly at
the middle school level. This year, there is one section of
geometry for eighth grade students at each of our middle schools.
Preliminary results from two geometry classes last year indicated
that these students will learn and achieve at high levels. These
and other opportunities for acceleration of the “traditional”
mathematics sequence also will create a need for additional
mathematics options at the high school level.

An additional topic of concern is the achievement of students
with special needs in the area of mathematics. Students with
special needs who take the CSTs perform significantly below their
peers -- with 50 percent proficient or advanced at 2nd grade, 30
percent at fourth grade, 21 percent at fifth grade and 16 percent
at seventh grade. Overall 40 percent of the students with
special needs pass the California High School Exit Examination
the first time they take the test as sophomores. This CAHSEE
pass rate is roughly half of the district’s overall pass rate for
first time test takers in mathematics.

In this presentation, we will discuss analysis of data that staff
have been engaged in concerning the long-term enrollment of
students in, and success at, mathematics coursework between
fourth grade and high school graduation. Additionally, we will
present a preliminary draft of a framework for the improvement of
mathematics teaching and learning districtwide. One component of
this framework will include the incorporation of mathematics and
mathematics—-focused instructional technology that will occur as
part of our implementation of the Enhancing Education Through
Technology grant that we recently received. Other components
will address the various issues outlined above.

While disappointed that our initial search for a mathematics
coordinator did not yield a final candidate, staff believe that
we must discuss the shape of mathematics teaching and learning in
advance of the appointment of a mathematics coordinator, so that
potential cost implications can be factored into budget planning,
appropriate professional development can be determined, and
ongoing work furthered or rethought before the start of the 2006-
2007.

This item was postponed to a future meeting.
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Santa Monica High School
Redesign Update and
Improvement Efforts

March 9, 2006
Presentation to the
Santa Monica-Malibu Unified School District
Board of Education

Overview of Samohi

+ 3300 students
* 7% Asian, 10% African American, 33% Latino, 50% Caucasian
» Over 40 languages spoken
» 75— 120 clubs on campus
* 24 sports programs (boys and girls, all levels to varsity)
» 6 Bands, 5 Orchestras, 7 Choirs
» 92% of graduates have plans for post secondary education
* 54% to a 4-year institution r
+ 38% to a 2-year institution

Is




Te
Overview of Samohi

« 33 acre campus

» 13 buildings + 3 performance venues
+ 3 athletic fields + 3 music rehearsal spaces
+ 2 gyms * ceramics studio
« swimming pool - art gallery
» Barnum Hall - darkroom
« dance studio * 5 computer labs
* library =

» 15 science labs

Overview of Samohi

+ Staff on campus
» 3 administrators

+ 182 certificated staff, including
+ 12 student support advisors

1 full time school nurse

* 11 ROP teachers
+ 2 school psychologists
* 1 speech pathologist

» 75 classified staff, including

» 6 student outreach specialists }

« 7 campus security officers
» 10 custodians

+2 library-media teachers
+*15 special education teachers
* 2 college counselors
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Achievement Data

Samohi AP! 2001-2005
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Achievement Data
CAHSEE Data

CAHSEE English-Language Arts Passing Rates
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Achievement Data

» Seniors needing to pass CAHSEE
+ 16 special education students qualify for the
one-time exemption

» 2 will need to take the ELA section in March
to qualify

* 24 needing to pass ELA

» 13 are English Language Learners
+ 20 needing to pass Math

* 4 are English Language Learners

% Achievement Data

The difference between percent Caucasian students with
below 2.0 GPA’s and other sub-groups 2003-2005
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Discipline Data

* Discipline Rubric
+ Development
= implementation

» Suspension Data

+ Alternatives
+ Adult contact (advisors, cutreach specialists, house principal)
» Detention '
» Saturday Schocol

In-School Suspension

+ Suspension

* Expulsion

&& . :
Organizational Redesign

» House structure
+ Six small “houses”
« House offices within areas where house is located

* House profile
+ Grades 9-12
* 550 students
» 25 teachers assigned to each house

* Random selection process, except for siblings already in
house who request same house assignment

* House classes

+ Goal is for house students in grades 9-10 to have 3 or
more of their core classes “in house” (taught by house
teachers)
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Organizational Redesign

* Leadership Team
» Chief Educational Officer

* House Leadership Teams
* House Principal
*Two House Student Support Advisors
+ House Teacher Leader (Meredith Louria)
* Professional development
= Support new teachers
* Teach three (3) classes
» Campus wide support

« House Administrative Assistant
+ Student Oufreach Specialist
* Dean of Administrative Services

Maintaining Exceptiohal
School Programs

Visual and Performing Arts
ROP support

Dual Enroliment

Athletics

Santa Monica-Malibu

Education Foundation
» Classroom Mini-Grants
+ Kiln

* Dance

« Drama




RE Communication

+ Faculty communication structures
+ SCORE
» Faculty Advisory Council
+ Instructional Planning Council (department chairs)
+ Emails from CEO, House Principals, and Faculty
= Samohi This Week
* Blue Bulletin

* Communication structures

+ Pinnacle on-line grading system

+ Samohi web site
Viking Voice (transiated into Spanish})
Email notices for attendance and schooi / house updates
Information sent home via students (translated into Spanish)
Dialer messages in both English and Spanish

e _
Communication

» Parent involvement groups / structures
» PTSA
« ELAC
* AAPSSSG
» Governance
* House groups
+ Parent Center on campus
+ Coffee with the Principal
» Grad Nite committee
+ Athietic Booster Club
* Music parent groups




Qe
Curriculum

Departmental Use of Banked and Release
Time for Curricular Development
» Biology
» Chemistry
* Freshman Seminar (Daniel Braunfeld)
» English (Carol Jago)

« District Wide Commcn Formative Assessments

Based on California State Curriculum Standards
. {Amy Beeman-Solano)

RE
Instruction

« Transition to Evaluation System Based on California
Standards for the Teaching Profession (CSTP)

» Use of CSTP Rubric to allow for Clear Expectations for
teachers, as well as for evaluation beyond the confines of
classroom observation (i.e., artifact submission and
discussion)

» House Principals Dedicate Instructional Leadership
Time with Teachers

» Pre-Observation Conferences
* Period Long Observations

* Post-Observation Conferences
« “Pop-ins” classroom visits




RE
Professional Development

Use of Collaboratively Developed House Banked Time

« Student intervention

» Improved instruction using faculty experts

¢ Instruction focused on the CSTP

= Commitment to Principles of Learning
Learning Walks

* House

» Content Areas

+ Differentiated Instruction
Academic Conferences

= Algebra / Biology Block

= World History

Anti-Defamation League diversity and anti-bias training

W

House Administrative Assistants

 First contact for parents, students, and teachers
within House office

Student Qutreach Specialists

« Work with 25 identified 9" and 10th grade
students within House

Facilitate school wide groups
Coordinate parent engagement
Mediate student conflict
Supervise students on campus

House Support Systems

10
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House Support Systems

Student Support Advisors

= Approximately 275 students over 4 years
» Academic advisement / schedule changes / 4 year plans
* Emotional support and / or referrals
= Contact with parents and teachers
» Serve as |IEP and 504 administrative designee
» Campus supervision - -
Low level discipline

« Mediations/conflict resolution
Contracts
Detentions
Saturday school
Conferencing
SST referrals
SARB

Qe

House Support Systems

Academic Intervention

* Individual family connections

* Mentoring component: Student {o student mentorship
and / or adult to student mentorship

+ Student / Faculty / Family gatherings

» Workshops for students and / or families

» Common planning time within Houses for 9t and
10% grade teams across curricular areas in order
to have collaborative time to talk about students,
teaching, and learning

11




!
d School Wide Support Systems

Academic Support
» Literacy class
» Broad range of Special Education services
+ College Center Counselors
* Range of ELL offerings
» Volunteer tutors
« Student Study Teams within
House and school wide

w4 School Wide Support Systems

Academic Support
+ Algebra-Biology Block
» AVID (tutoring partially supported by Equity Fund)
» ROP options (for a school to work focus)

« AP Support class (students taking AP classes
for the 15t time and not in the AVID program)

S £ i "n..:n"'ﬁ R fiig‘“‘j "
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%
¢ School Wide Support Systems

Academic Support
* Summer School intervention Plan

» Component One: Credit Recovery
» English 9, 10, 11, and 12
. Algebra o
* Geometry
» Physical Science
» Economics
» Government
* Health

Qe

School Wide Support Systems

Academic Support

« Summer School Intervention Plan
» Component Two: Bridge / Access Program
= 8% grade English to 8" Grade English Honors
» 8" grade Algebra to 9% Grade Geometry Honors

+ 10* Grade English and World History to 11" Grade
AP English and AP U.S. History (Pete Barraza)

» Component Three: 8t to 8t Grade Intervention
+ Literacy Skills
« Mathematics Skills

» Other Components:
« an ELD/SE program
* a CAHSEE intervention program
+ Extended School Year program

13
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School Wide Support Systems

Mental Health Supports
« Counseling agencies and interns (unded by the City of Santa Monica)

» Student Groups as needed (bereavement, divorce,
anger management, or other critical issues affecting
students’ lives)

» Two School Psychologists
with interns

* Full-time school nurse

5

After School Academic Support

* Faculty office hours

« Extended library hours with teacher support
before and after school (funded by the PTSA)

« UCLA Xinachtli Tutorial (supported by the Equity Fund)

« CAHSEE Intervention
+ Before each offering of the CAHSEE _
« Parents and students informed about required assistance
+ Targeted instruction in English-Language Arts and Math
= Teachers volunteer for the paid after school workshops

School Wide Support Systems

14




%/Support Systems Beyond Samohi

 Olympic High School
» Continuation High School
* Independent Study Program

« Community Day School
(14t and Olympic)

%

Student Perspectives

» School and House Advisory Boards
(Jose Iniguez)

+ ASB on campus
(Cathy Flores Marsh, Samohi Students)
* Social Consciousness Raising

» Values Campaign
* Resolution
» Hurricane Katrina Fundraising
» AIDS Awareness Education
* Invisible Children lecture and film screening

15




Resolution 0306

A Resolution Expressing the Opinion of Santa Monica
High School’s Associated Student Body on the Topic of
Respect and Tolerance on Our Campus

We, the Associated Student Body of Santa Monica High
School, advocate unity, respect, and peace. Therefore,
we have drafted this resolution to express the need for
positive change on our campus.

Whereas, neither the Santa Monica-Malibu Unified
School District nor Santa Monica High School has a
policy addressing the topic of respect;

Whereas, by respect, we mean, the willingness to show
consideration, appreciation and tolerance as it pertains
to student, faculty, and administrative conduct;

Resolution 0306

Whereas, the students of Santa Monica High School
deserve a learning environment free of harassment,
bias, ignorance, hate and discrimination;

Whereas, an environment without basic respect and

tolerance has been shown to negatively affect student's
academic and social development, self-esteem, and
personal feelings of efficacy;

Whereas, it is the duty of
everyone, inciuding the
students, to provide a setting
that is characterized by
respect for the individual;

16
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Resolution 0306

Whereas, our school has become an environment
littered with vulgar language and violence;

Whereas, a sense of animosity lingers on our campus,
prohibiting an environment of respect towards students,
faculty, and administration;

Whereas, our actions have caused the police to survey
our campus in order for the school community to feel
safe;

Whereas, too many members of the student body,
faculty and administration exhibit an aura of
complacency, satisfied with self-imposed segregation
and small acts of intolerance.

Resolution 0306

Therefore, Be it Resolved That, students, faculty,
parents and administration each do their part in
cultivating a community of respect and tolerance;

Be it Further Resolved That, students, faculty, parents
and administration each work to create an environment
that values individuals as equal members of the human
race;

Be it Further Resolved That,
we, as Santa Monica High
School, strive for a campus
free of police, ID checks, and
unwanted surveillance
procedures;

17




Resolution 0306

+ Be it Further Resolved That, we take a stand against
the unfair and negative portrayal of our campus
community in the media;

* Be it Further Resolved That, we encourage an
investment of time, energy, and funding into more
student activities, including clubs and community events
which promote unity on our campus;

+ Be it Finally Resolved That, we realize our actions
directly reflect how we are perceived as a new
generation of adults in our community.

Passed on February 28, 2006

Student
Perspectives

» Fun-Raising Events
» Kanye West concert
* Pep Rallies
* Quad Rallies

18
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SCORE
+ SCORE
Samohi Committee on Redesign Efficacy
* Members

6 teachers appointed by SMMCTA (one from each House)

4 administrators
1 classified staff member

Meetings
Monthly for three (3) hours
Two full day meetings

Role

Review data, findings, recommendations, literature,
visitations to advise the next steps for
implementation for redesign

™ SCORE

* Reviews the external evaluations such as
WASC, WestEd, and SLC, with their
findings and recommendations.

» Prepare and modify teacher survey,
administer and analyze data.

« Determine surveys for students, such as
the new High School Study of Student
Engagement that wiil be administered
shortly.

19




S SCORE

+ Determine parent survey instrument to use.

* Analyze data presented to the SCORE committee
relating fo redesign implementation and make

recommendations,

* Present yéarly updates
on the work of redesign
to the School Board.

Aia SCORE

» Review the progress of implementation
and advise on next steps as we continue
to meet the goals of improving
academic achievement for all
while knowing our students
well.

« Score will present a detailed
report to the Board of
Education later this year.

20




A5  External Reviews and
Validation Visits
During 2004-2005

« WASC Accreditation

« Small Learning Community
WestEd Site Validation Visit

» External Evaluation
of Year Two of
Implementation

35 -
Key Findings

» Implementation of smaller learning communities
in the format of houses allows for better
communication between students, parents, and
the school so stakeholders have the opportunity
to work together to meet the academic needs of
students.

» The house system provides for a low advisor
to student ratio, which allows for greater
personalization and access to services.
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“Key Findings

+ Samohi has a strong
support system of on-site
counseling and community
resources available {o assist
students and families.

* There are a variety of opportunities for parents and the
community to become involved with Samohi.

» The district supports the restructuring effort to meet their
vision.

* In 2004-2005 there has been easing of faculty resistance
to redesign.

?/j?

Key Recommendations

» Implementation of common semester
assessments, benchmarks, and pacing plans in
subject-alike classes will provide assessment
information, in addition to CAHSEE and STAR
data, for analysis and to drive curricular change.

* Increase communication
between all stakeholders
in the decision making
process to promote
student achievement.
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Key Recommendations

» Develop and implement strategies to accurately
assess disaggregated school data and distribute
it o staff in ways that may be used effectively by
teachers to guide instruction.

* The district should continue fo provide su
financial, personnel and other
resources to sustain the
implementation of the program
and provide increased data
support to the school to allow
all teachers and houses to use
specific student data to inform
instruction.

ortin

g%

Key Recommendations

» Develop a specific plan to expand the SLC
implementation to grades 11 and 12 in a way
which meets the goals and objectives of the
SLC grant and overall school redesign focus.

* Develop and implement an action plan to
increase student voice in
decision making which
reflects the diversity of
the student population.
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4> SLC Year Two Recommendations
from External Evaluation

* Improve inter-house and campus wide
communication.

» Establish consistent school wide discipline
policies and ensure that the guidelines are
followed.

« Focus on building student community and house
identity.

+ Take lessons from all house forays into
academic interventions and begin refining the
programs to bring academic achievement up.

42 SLC Year Two Recommendations
from External Evaluation

 Reduce class sizes and number of teacher
“preps”.

* Encourage the growing cross-disciplinary
collaboration amongst house teachers.

» Continue focusing on '
developing small learning s
communities for 9 and §
10t graders.
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y% SLC Year Two Recommendations
from External Evaluation

» Disaggregate data to the House level.

» Review data regarding disciplinary action, attendance
and truancy, as these are all well accepted indicators of
student engagement.

* Work to ensure proper
balance of redesign focus
among teachers, students ;
and their families. '

Next Steps

« Continue to work on:

+ Understanding diversity and tolerance and how
this impacts teaching practices and curriculum

@& + Establishing consistency with discipline
conseqguences

\0] * Developing a sustainable school wide tardy
policy
« Communication with parents and staff

T » Providing intervention and support for struggling
students

-1+ Addressing campus safety issues

25




Next Steps

» Continue to work on:
5 « Common assessments in core curricular areas

« * Reducing the achievement gap that exists
between our Caucasian and Asian students
and our African American and Latino students

* Broadening the
role of student advisory
groups in playing a
part in campus
decision making

26




Summary of Events

Santa Monica High School
February 3, 2006

Samohi Custodians and Grounds crew noticed the graffiti at 6:00 AM. The
graffiti contained racial slurs aimed at African Americans.

School personnel called the district immediately, requesting that painters be on
campus as soon as possible.

District painters arrived on campus at 6:30 AM.

Security personnel arrived'at 6:30 AM, and immediately began taking photos of
graffiti.

House Principal Greg Runyon arrived at 6:30 AM, and also began assisting in the
removal of the graffiti.

Teachers who arrived early asked how they could assist, and began covering the
graffiti with butcher paper.

Around 7:00 AM, students began to arrive. The painters had run out of paint and
had not yet finished the job of covering the graffiti. Students observed it, and
many were visibly upset.

Mr. Runyon called Sergeant Vega of SMPD at 8:00 AM, reporting that Santa
Monica High School had been tagged with racially offensive graffiti.

Officer Vega arrived at 8:30 AM. Mr, Runyon provided him with photographs of
the graffiti. Officer Vega told Mr. Runyon that an SMPD officer would come out
to take a report.

In the next few hours, work continued on removal of the graffiti.

Meanwhile, other graffiti began to appear on campus, this time aimed at both
Latino and African-American students.

Officer Dave Rynsky arrived on campus to take the report at approximately 10:00
AM.

At 11:00 AM, Santa Monica High School administrators were informed that
African-American students might be organizing a walkout at 12:00 PM to protest
the events. Administrators worked to make that a safe event if it were to occur.
Additional resource officers from SMPD were requested to campus, and four
additional officers arrived on campus. The protest did not materialize

At lunch, twelve African-American students went over to a larger group of Latino
students, expressing anger and asking who did the eraffiti,

SMPD, upon observation of noticeable tension on campus, did call for additional
support, and additional officers did arrive, for an estimated total of twelve.




o After lunch, Santa Monica High School administrators, advisors and Student
Outreach Specialists approached students who were visibly upset and invited
them into Barnam Hall to try to mediate differences and “talk things out.”

©  Approximately 30 students and 10 staff members sat on the stage at
Barmam Hall for about an hour and forty-five minutes. Students were
respectful but very angry, especially at first. The first thirty minutes were
spent getting feelings out and making statements about the impact of the
graffiti. Students were upset at other students, at faculty, and at whatever
outside influences may have been at work. After thirty minutes, staff
began to insert their guiding questions and reflections into the discussion,
and the conversation turned to finding out the truth, to finding ways to
prevent misunderstandings, and to prevention. After over 100 minutes of
discussion (at about 2:45 PM), all participants agreed to end the session
and continue to find solutions.

o At the end of school, additional officers were located just off campus, ensuring a
sale dismissal. There were no incidents upon dismissal.
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Santa Menica High School
January 2006

Single Plan for Student Achievement
Reflections on 2004-2005 School Year

5

Samohi’s API has increased total of 46 points over the past two years. In addition,
Samohi met its API growth targets set for each of its sub-groups: African-American,
American-Indian, Asian, Filipino, Hispanic, Pacific Istander, White, and '
Socioeconomically Disadvantaged. '

Samohi’s CAHSEE data shows that for the past two years, Samohi’s has reached the -
district’s goal of an 85% pass rate for first-time takers of the English / Language Arts

“portion and the math portion of the CAHSEE. Specifically, 90% of Samohi students

passed the ELA portion of the CAHSEE the first time in 2004, and again in 2005. 88%
of Samohi students passed the math portion of the CAHSEE for the first time in 2004,

" and 87% passed in 2005. While we are pleased with these results, it should be noted our

Special Education students have a pass 1aie of only 35% for the math portion of the
CAHSEE and a 51% first time pass rate for the ELA portion of the CAHSEE.

gamohi’s CST ELA data also reflects growth. Inour 2004-2005 CST data, 49% of our
9" grade students were Proficient or Advanced in the ELA portion of the exam, whereas
in our 2005-2006 CST data, 63% were Proficient or Advanced. There were gains in our
1 grade ELA CST data, also, with 37% of 1 i graders Proficient or Advanced in 2004-
2005, and 46% in 2005-2006. Samohi's 9™ grade Economically Disadvantaged students
also showed gains over the past year moving from ELA 24% Proficient and Above in _
2004 16 39% Proficient and Above in 2005; this same trend can be seen in the 9" grade
data for students with Disablilities who showed a 14% increase (3% to 17%) and 1"

~ graders 10 this same category who demonstrated a 13% gain (7% to 20%).

While Samohi has experienced remarkable growth in many of its measurement
categories, wWe are committed to continued improvement all of our student populations.
Samohi has for two years been striving towards the Single Plan for Student Achievement

_Goals (listed below), the Smaller Learning Communities’ Goals (listed below), and as of

this past spring, has been working towards the WASC goals, articulated during our visit
Jast year. Samohiis re-embracing these goals, as they are still appropriate to our growth
needs.




Samohi’s Goals—Three Distinct Sources

1. Single Plan for Student Achievement Goals 2003-2004 and 2004-2005

Goal 1: Increase overall achievement for all students in English Language Arts and
Mathematics. ' -

Goal 2: Increase achievement for Socioeconomically Disadvantaged Students in
English Language Arts and Mathematics.

Goal 3: Increase achievemnent for English Learners in English Language Arts and
Mathematics. _ :

Goal 4: Increase achievement for Students with Disabilities in English Language
Arts and Mathematics. '

Goal 5: Increase student achievement in English Language Arts and Mathematics
by using culturally responsive practices.

1. Smaller Learning Communities’ Goals -- Revised Fall 2004
The deliverables for the Santa Monica High School Learning Community will be:

1) The implementation of structural designs to facilitate the transformation of the
current traditional comprehensive high school structure to the formation of six
autonomously functioning small high schools.

2) Over the next 3 years student endorsement of “most of the time” or greater on the
following Hi Places survey items: '
a. sense of belonging in this school
b. - teachers take a personal interest in students :
. ctudents fee! like thev can talk to ateacher or other staff member to seek
netp with aeadeniic provies of prisonal/ amily nroiisms '

will increase 10 percentage po;n{s in each of the foliowing three years.

3) A S percentage point increase in each of the following 3 years of parents agreeing
(or strongly agreeing) that they feei comfortable at the school and believe the
school considers coliaboration with them to be important, as revealed by the Hi
Places Survey. :

4) A 5 percentage point increase in each of the following 3 years of teachers
endorsing House leadership adequately meets (or more than adequately meets)
professional development and individual leamning needs of teachers based on the
needs of their students.

5) Academic achievement is improved across all major and minor subgroups as
revealed by standards-based test scores, CAHSEE, and GPA. Specifically, in
each of the following 3 years student measures of achievement will show a:

a. 3 percentage point increase in STAR testing

b. 1 percentage point increase in student pass rate on the CASHEE ELA and
Math tests.

c. 5 percentage point decrease in students with a GPA below 2.0.
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1. WASC _ACTION PLAN FROM SPRING 2005

COMPONENT A |
RATIONALE: TO increase tite enrollment in advanced level courses in order to more
accurately reflect the school’s diverse population.

1. Increase recruiiment of underrepresented students into Honors/AP classes.

2. Expand summer school “Bridge Program’ for underrepresented students in order
to prepare them for success in AP or Honors classes for English, math, and
science :

3 Increase support services to underrepresented students in AP -and honors classes,
such as AP tutorials, AVID, summer bridge classes, and clustering
underrepresented students in AP classes.

4. Establish ties with middle schools to-identify students for increased bridge or
waiver options and proper placement of special ed students in advanced courses.

5. Provide professional development for honors and AP teachers on instructional
strategies that support diverse groups of students with these classes.

COMPONENT B

RATIONALE: To implement comimon semester assessments, benchmarks, and pacing
plans in subject-alike classes in order to provide assessment information, in pddition
1o CAHSEE and STAR data, for analysis and to drive curricular change.

1. Develop and administer cominon 1! semester assessments in English, Algebra,
Geometry, Biology, Chemistry, French 1 and 2, Spanish 1 and 2, World History,
US History

5 Analyze results of common 1% semester assessments in order to revise curriculum
and instruction for following year '

3. Develop and administer common benchmark assessments in English, Algebra,
Geomeiry, Biology, Chemistry, French 1 and 2, Spanish 1 and 2, World History,
US History :

4. Analyze results of common benchmark assessments in order to revise curriculum
and instruction for following year -

5. Continue to develop, evaluate, and revise, house-based interventions based on
assessment data

COMPONENT C

RATIONALE: To enhance school culture at Samohi by increasing the involvement of
students in the decision-making process

{. A diverse school-wide student group participates in decision-making by meeting
once a month with CEC. '

7. House-based student groups participate in decision-making by meeting once a
month with House leadership. '

3. Schedule regular meetings between House adult leadership and elected Student
House Reps.’

4. Research and explore the creation of a school-wide advisory period for all
students

5. Gather House-specific data, in particular in the areas of safety, personalization,
and House connectedness




COMPONENT D

RATIONALE: Develop and implement strategies to accurately assess disaggregated
school data and distribute it to the staff in ways that may be used effectively by
teachers to guide instruction.

1. Improve site access to data .
5. Analyze data regarding success of any and all intervention programs, such as:
Literacy, Alg/Bio Block, Math support systems, and Summer Bridge Program
3. Train teachers how to interpret and apply student standardized test data to
evaluate and modify curriculum and instruction.
COMPONENTE

RATIONALE: Increase communication between all stakeholders and involve in the
decision-making process to promote student achievement. '

1.

2.

i

o

Develop and make public Samohi’s discipline rubric in order to clarify discipline
across Houses _ _ :

Create and publicize guidelines of House operations to promote clarity and set
clear expectations within and among Houses

Gather evaluations from House teachers at every meeting to inform House
practice : : '

Re-establish Faculty Advisory Committee (FAC) _

Members of school leadership groups (IPC, House teacher-leaders, Governance,
SCORE, FAC) act as active two-way liaisons between their constituents and the
administration, communicating proposals, concerns, suggested agenda items,
decisions, and minutes from each side to the other, and likewise communicating
in both directions the responses to these proposals, concerns, etc.

Increase communication with all parents

Decign support svstems for non-English speaking families at events such as Open
iiouse and Back t0 Sciool Migat aud enourt LAlITANS.2LANS 373 veoviged 7
dominant languages as needed
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Chapter I: Student/Community Profile

- Santa Momca High School (Samohi) is a large, four-year, comprehensive public school, Iooated

in the city of Santa Monica, an urban, beachfront community of approximately 86,000 in the .

West side of Los Angeles County Samohi’s student population (3§ 363) reflects the multi-
cultural community surrounding the school. The surroundmg cornmumty has a majority
‘population of middle to upper-middle class (60% employed in management and professwnal
occupations) with a median heusehold income of $50,700 with-12% of the households having an
annual income of $150,000.00 or higher. The populatlon is highly educated with 91% having at
least twelve years or more of education with 54% earning a B.A. or higher degree. The city of
Santa Monica is a balance of commercial districts and surrounding residential communities.

- There are approximately 16,000 busmesses in the community and the median home price is
$631 000. - '

Samohi is one of two comprehensive high schools in the Santa Monica-Malibu Unified School
‘District (SMMUSD). The district serves approximately 12,500 students in grades K-12. The
SMMUSD also includes ten elementary (K-5) schools and three middle (6-8) schools.
Furthermore, the district supports one alternative X-8 school, a-continuation high school and an
adult learning school. Samohi’s student population of 3,363 is considerably larger than the
district’s other high school (Malibu), which has a populatlon of approxnnately 1,200 students.
Two of the three middle schools (popu}atxon approx1mately 1,400) feed mto Samohl

o Sarnoh1 S student population is reflective of the community demographics. The population is bi-

modal in many respects. Most of the population is characterized by either privilege or
disadvantage. Those residents living North of Wilshire Boulevard tend to-enjoy wealth and
privi}ege while those South of Wilshire tend to struggle with poverty and disadvantage ‘

The ethnicity of the 3,363 Samohi students differs from that of the dlstnct as a whole. Samohi
has a greater percentage of minority students than the district as a whole. Samohi has 49%
Caucasian (57.3% district), 31% Hispanic (27.1% district), 12% African American (8.0%
district), 8% Asian (5.9% district) and .3% American Indian/Alaska Native. There are 982
(2.9%) members of the student population classified as Limited English Proficient. Of those
29.5% are English Learners, 29.4% Fluent English Proficient and 40.8% are Redesignated Fluent
English Proficient. The predominate language sub-groups speak the languages of Spanish (637),
Farsi (102), Korean (34), Russian (29), Mandarin (20) with the remaining language groupings
having less than 10 students. There are 289 students with special needs; 189 in Resource
Specialist Program (RSP), 88 in Spec:al Day Classes (SDC) and 12 receiving other spec1al
services. An AVID program has been in place for 3 years. 1t began with 232 students in 8§
sections and has dropped slightly to 215 students in 7 sections. There are currently 681 students
(20.3% of the populatlon) that are GATE identified, of which 86 are not participating in the
program. Those receiving services are being served through the Advanced Placement and
Honors programs. Over the past three years the Average Daily Attendance (ADA) has
fluctuated. In 2003-04 it dropped 1.2% (91.6% to 90.4%) from the previous year. However, for
the first four months of this year, there has been an increase to 94.8%. Two hundred forty




students were suspended during the 2003 school year with two being expelled. Over the last four
years the drop out rate has fluctuated. Tn 2000-01 it was 0.8%. The following two years the drop
out rate decreased, but for 2003-04 it rose back to 0.8% again. It is noted that this is still far
below the statewide average drop out rate. During this same period, the graduation rate has
grown from 97.6% in 2001 to 98.3% in 2004. This rate is considerably above the statewide

average. 23% of the students participate in the Free and Reduced Lunch Program, Over the last

three years the mobility rate has remained fairly constant but is decreasing. In 2002-03 it was at
18.9% and for this year it is 17.1%. Of the 856 seniors that graduated-last June, 694 reported
‘their future plans. 40.2% of those intend to attend a two year school, 54% a four year school,
1.4% a technical school, 1.2% going to the m;htary, 2.6% to the workforce and 0.5% have other
plans. . :

Santa Monica High School’s Academic Performance Index (API) decreased each year from 2001
to 2003 (712 down to 689). However, with the reorganization into Smaller Leaming
Communities (SLC) being credited for the gain, the API rose to above the 2001 level to 715 in

2004. From 2003 to 2004 all significant sub-groups increased, however, the white population

did not meet or exceed it’s target growth. The growth for the most impacted sub-groups showed
the greatest gains. The Socio-Economically Disadvantaged sub-group showed the greatest
growth (47), the Hispanic sub-group was next (44) and the African American sub~group third
(22). All of these sub-groups far exceeded their target growth of 4. “Cohort data for SAT9/CAT6
for the graduating class of 2005 show and increase of 8 percentage points in Science, a decrease

of 13 percentage points in Reading, a 12 percentage point decrease in Language and a.7"

percentage point decrease in Mathematics. The. class of 2006 showed similar decreases in
Science, Reading and Language, but remained constant in Mathematics. The CAT®6 results from
2004 showed that only 39% of Hispanics and 40% of African Americans while 77% of Whites
and 80% of Asians scored at or above the 50% NPR. This illustrates the “achlevement gap” at
Samohi that the school has made a commitment to close.

The California Standards Test (CST) results in English/Language Arts (ELA) for élI grade levels -
(9-11) indicate a slight decrease in the percentage of students at the proficient and advanced -

levels over the last three years. The same trend exists for the CST results in Mathematics
(Algebra 1, Geometry and Algebra II), Science (Biology and Chemistry) and Social Science
(World History and United States History). The data for the California High School Exit Exam
(CAHSEE) indicates there was significant growth in the pass rate for all students, especially in
the area of mathematics. The pass rate for ELA grew from 80% to 90% and for mathematics it

grew from 57% to 88%. This same growth pattern is found in all sub-groups (English Learner, -

Redesginated Fluent English Proficient, Socio-Economically Disadvantaged and Special
Educatmn) with the exception of the Special Needs students who showed a decline in pass rate
in both ELA and Math. Samohi has satlsﬁed the Adequate Yearly Progress (AYP) criterion of
the No Child Left Behind law.

From 2000-01 to 2003-04 the enrollment in Advanced Placement (AP) courses has.dramatically
increased. The number of specific courses offered has remained relatively static, but the number
of sections has increased from 37 to 65 and enrollment has increased from 1,075 in 2006-01 to

1,738 this year. Of the 1,671 students enrolled in AP courses in 2003-04 only 1,481 (88.7%)

actually took the AP examination for their subject. 72% of those taking an AP examination pass
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with a score of 3 or higher. The number of students taking the Scholastic Aptitude Test (SAT).
has remained constant over the past three years (just above 60%). Over that same period, the
verbal, math and total scores have increased slightly and remain above the state average. The
percentage of students taking the ACT test is more than twice the statewide average with their
average score being between 2] and 22, which closely approximates the statewide average score.

In regards to the University of California/California State University (UC/CSU) entrance -

requirements; approximately 66.2% of the members of the graduating class of 2004 completed-
those requirements. The “achievement gap” at Samohi is again illustrated by looking at the
ethnic sub-group data for meeting the UC/CSU requirements. 78% of White students completed

" the requirements and 84% of the Asians did also. However, only 43.5% of the African American

and 49% of the Hispanic students completed those requirements. ‘

‘The Certificated Staff at Samohi currently consists of 8 Administrators, 12 Support Advisors
(Holistic Counselors), 2 College Counselors, 143 teachers, 2 full time Library Media Specialists,
1 full time nurse, 2 Psychologists, and 2 one semester Literacy Coaches.' The staff also includes
75 Classified Staff members of which two are Community Liaisons. 84% of the teaching staff is
considered “highly qualified” according to the criteria of No Child Left Behind. 119 of these
have a full credential and 24 have an emergency credential. . Approximately 4% of the staff has
earned a Doctoral Degree, while 24.5% have obtained a Master’s Degree. There are also ten
teachers who have been Nationally Board Certified. The ethnic make-up of the certificated staff
somewhat approximates that of the student body with 60.8% White and 22.3% Hispanic. With
4.1% of the certificated staff being African American, this is under represented when compared
1o the student body. The remaining 12.8% represent Asian and other ethnic groups.

The ethnic composition of the classified staff is 38% White, 28% African American, 23%
Hispanic, 8% Asian and 3% Filipino. This differs from the ethnic make-up of both the
certificated staff and the student body. ' _

Over the last three years, with the financial backing of the District, the Hi Places survey has been
administered to parents, students and staff. 294 parents, 2526 students and 144 staff members
participated in the survey during the 2003-04 school year. Some of the generalizations the
school staff made from the results are: - '

-teachers expect 46% of the Samohi graduates to graduate from a four year college/university
and 23% of them to attain a post-graduate degree :

- A and B students were almost twice as likely to be White or Asian. ‘Students of African
American or Hispanic ethnicity were more than twice as likely than others to obtain C’s. The
African American and Hispanic students were three to four times more likely than others to
obtain D’s and F’s ' :

-African American and Hispanic students earning A’s and B’s has dramatically increased in
number over the three years of the survey :

-since the reorganization into smaller learning communities, there is an upward trend of teachers
discussing problems of specific students and arranging help for them, as well as, increasing
strategies to gain parent involvement . '

-many teachers do not feel they participate in decision making
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-61% of teachers feel that the lack of support from some staff has been a barrier to
implementation of the Smaller Leamning Communities redesign . '

-25% of students reported they had not met this year with a guidance counselor in a one-to-one
setting o S o ' '

-most students thought that meeting with a guidance counselor was very helpful ‘
-66% of teachers (down from 76% two years ago) report they have regularly scheduled parent-
teacher conferences . _ ' { .
-47% of teachers (down from 52% two years ago) report no parent confé_rences to discuss student
needs or concerns o ' - :

-46% of teachers (up from 40% two years ago) report one or two conferences per week to
discuss student needs or concerns ' , ' , -

- teachers express a need for professional development that supports teaching to standards

~-parents report that since the redesign into Smaller Learning Communities, efforts have been

made by the school staff to involve parents in conferences with staff, reports regarding student
progress have been more frequent and there has been a greater effort’by the school to explain
how parents can check their student’s homework.

Parent and student surveys have illustrated that the parent population is' highly educated. The
average parent education leve] is 3.63 where 1 represents “not a high school graduate” and a 5
represents “graduate school”. a o '

The physical plant at"Samohi has undergone recent modernization and construction. In 2001,
Proposition X was passed giving the school $20 million to complete the infrastructure work
begun by the passage of Proposition ES in 1993. These modernizations and the expansion of the
Language and Music buildings was the target of Proposition X. Seven classrooms and one
computer lab were added to the Language building, three large practice rooms were added to the
Music building and the renovation of Bamum Hall (the 1,400 seat auditorium originally built by
the WPA) was completed. With the redesign into Houses, construction has also taken place to
create office space within each House building for the House Principal, the 2 House Advisors
and their clerical assistant. Proposition X dollars also helped upgrade lighting and electrical,
technology wiring in each classroom and provide access to the internet for all classrooms. In
addition, locker room floors and sound systems were modernized in both the boys and girls
areas. Repair of the swimming pool, recondition of the North athletic/physical education field
modernization of the student cafeteria and Science Quad landscaping were also included.

>

~ The biggest change at Santa Monica High School has been the redesign into Smaller Learning

Communities. During the 1990°s, with assistance of a grant from the Annenberg Foundation and
the help of an outside facilitator, the school and District staff met to explore the issues of the
“achievement gap” and the lack of connectedness experienced by students at a large, diverse
high school. In the 2001-02 school year the school, supported by the Board of Trustees and the
District staff, was awarded a $60,000 Smaller Learning Communities (SLC) Planning Grant.
This began deep conversation and exploration by the staff. In 2002-03 the Stupski Foundation
funded the implementation of a SLC design under the direction of the Chief Educational Officer
(designation of the Principal to distinguish the position from that of House Principal) and a
redesign team consisting of students, staff and parents. During this process, a blueprint for SLC
implementation was prepared to go into effect in the 2003-04 school year. A $500,000 SLC
Grant was awarded for the 2003-04 year and remains in effect through Fall of 2006. In January




2005 an external evaluator assessed the success of the redesign and found the staff had
accomplished 20 of the 24 goals set out in the original SLC Grant Application. As a part of this
process, Samohi established new, measurable goals for the next year. The redesign into SLCs
bepan with three purposes in mind. Those three were to increase personalization, to increase
" achievement for all students and to eliminate the “achievement gap”. The first two are ahead of
the third in realization, however, the attainment of all these goals is being positively addressed
by all stakeholders in the school community.

It is important to note that at the end of the Student/Community profile, the school report.
contained an expansive series of graphs, with analysis, summarizing the data examined by Focus
Groups and Home Groups during their self-study process. Because of the combination of the
Focus on Learning process and the SLC evaluation, the staff has spent a great deal of time on
study, analysis, discussion and drawing conclusions regarding what a Samohi graduate should
know and do, and what the student work should look like to gain the achievement of the
standards.
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- CHAPTER 11: PROGRESS REPORT

As was mennoned in the School/Community proﬁle the school underwent a Smaller Leammg
" Communities (SLC) redesign during the period of time since the last WASC accreditation visit in
1998. As a result, not all recommendations from that visit were directly addressed, but the intent
of each was addressed in the process of study and 1mp]ementat10n of the redesign model.

Progress on the 1998 Visiting Committee reconnnendatibns: _

1. “A more supportive, comprehensive, cohesive and sensitive gmdance program t0
insure that all students have equal access to all classes and programs.”

In the 2001-02 school year the District Board of Trustees and the Superintendent worked with
Santa Monica High School (Samohi) to drastically overhaul the counseling depariment. As a
result, the counseling job description changed and all the present}y employed counselors were
given an opportunity to apply for the newly defined position of advisor. This new job
description included a reduced caseload (increasing the number of counseling staff from 9 to 12),
increased supervision, level one discipline support and a caseload that included all students
whether GATE, college prep, special needs or other classification. To begin the 2003-04 school
year five of the original nine advisors returned, two as college counselors and three as academic
advisors. Nine newly hired individuals filled the remainder of the twelve academic advisor
positions. - \ '

In addition, the beginning of thé 2003-04 school year included the implementation of the SLC
redesign. Within this model, each of the six Houses is assigned two academic advisors. Each
advisor supports two grade levels (nine and eleven or ten and twelve) and advise a student
through all four years at Samohi. The House Principal, Teacher Leader and the two Academic
Advisors work as a team to support students within their house. Advisors are the central
personnel monitoring a students’ progress toward the achievement of the standards necessary to
meet the graduation requirements, ' '

2. “The development of a centra]]y located and staffed College/Career Center to
which all students have access.”

The “Future Center”, as it is now called, has undergone drastic change in the past several years.
The college and career counse]mg formerly was spread out over three areas on the campus.
Scholarship information was in the cafeteria, college advising in B building and career help in
the ROP Office. These three entities have been merged and Proposition X dollars were used to
build a specialized space for the Future Center. This center serves the students’ needs with
regards to scholarships and college and career information. The changes were geared toward
creating a coordinated program that meets the needs of all students.




With the redesign to the SLC model, it was decided that all services not related specifically to
one House would be centralized in the administration building. Parents had presented the idea of
this centralization to create more visibility and student access. As a result, the center is now
located in the administration building. The Future Center organizes college visits to the campus
(four year, two year and technical), coordinates study abroad programs, provides career
information and organizes military visits to the campus. The goal of thd Future Center is to meet
any and all post—secondary needs of Samohi students.

3. “A close examination by staff and district personne] of the use of
“technology as it relates to schedule and.. '

4. “A schoolwide effort to build the master schedule based on what is m the
best interest of the student population.” -

!

Since 1998, master scheduling challenges have intensified at Samohi. A primary goal of the

' leadershlp team over the past two years has been to schedule each ninth and tenth grade

- student into his/her House for all core academic classes. Due to a loss of staffing because of
recent budget constraints, master scheduling has not allowed for this concept to be realized in
all six Houses. In addition to creating the master schedule to include the House concept, the
administration and Teacher Leaders have eliminated, modified or added classes to strengthen
the master schedule to encompass rigor and a standards based curriculum. These changes
were made for one of three reasons: to align to UC/CSU requirements, to create successful
redesign transition or to respond 1o students’ academic needs.

_The qhanges to the mastet schedule can be summanzed as follows:

TO ADDRESS UC/CSU REQUIREMENTS: eliminated ninth grade Physical Science/
‘Tech Core — added yearlong Art Foundations and Chemistry in the Community

TO ADDRESS REDESIGN: Modlﬁed Health and tenth grade physical education - added
Freshman Seminar/Health

TO RESPOND TO STUDENTS® ACADEMIC NEEDS: Added Honors Blology,
Al gebrafBlology block and Literacy Support classes.

To ease second semester master scheduling prob]ems, the leadership team has decided not to
schedule “repeat courses” for second semester for students who failed the first semester of a
yearlong course. The mathematics department has instituted second semester courses for
students who fail first semester Algebra and Geometry. This class is taken in conjunction
with the second semester of the course. This will impact the summer school master schedule.
As aresult, “get ahead” classes will not be offered during summer school which the school
feels will favorably impact the 2005-06 master schedule.

Inthe past the Samohi master schedule was not completed untll _}USt prior to the beginning of
the school year. This impacted the ability of teachers to adequately prepare for the new
school year. Revisions occurred even into the first semester in some cases. The
administrative team has put a high priority upon having the master schedule in place by the




end of the second semester so that teachers will know their assignments before summer
break. With the exception of necessary changes due to summer staff changes or an
emergency situation, the commitment is to not make master schedule changes after the end of
second semester. :

Another positive impact upon the master schedule has been the increase of Advanced
Placement (AP) and Honors sections. Previously, students were only enrolled in AP and
Honors classes by rigid entrance requirements, with few exceptions. In response to parent
and student requests and the fact that California State law requires that all students have
access to the curriculum, the school established a waiver process whereby students who do
not qualify upon the criteria can enter these higher level courses. Despite the continued -
existence of the criteria (grades, assessments and teacher recommendation) many students’
parents have chosen to place their student into AP and Honors courses through the waiver
process. :

The Quintessential School System (QSS) was implemented during the 1999-2000 school -

" year. This system allows for computerized scheduling, as well as, providing valuable student
reports and accommodates individual testing. The registration process has also been
streamlined to allow students to be processed more efficiently and to meet with antacademic
advisor about scheduling issues. Prior to the registration process, the advisors have
examined the students’ computer generaied schedule to attempt to fix any obvious problems.
Parents are invited to participate in this process. The mecting with the advisor a]lows for,
sharmg of information and fixing any scheduling problems.

For the period 2004-06, the Parent Teacher Student Association (PTSA) produced and
distributed a Samohi Course Catalog. This document includes a listing of course offerings
with accompanying course descriptions and an indication if the course meets UC/CSU
requirements.

5. “Continued discussions involving all stakeholders that focus on reducing
' perception of the “two schools” concept with increased focus on all students
succeeding.”

During the 1990’s the staff of Samohi began an inquiry into the culture of the school. During
this process the issue of race as it relates to the achievement gap was explored. 90% of the
staff participated in these discussions. This began the intensive examination of the “two
schools™ problems at the school and the achievement gap that exists betiveen minority and
other students. This achievement gap is well documented at the school.

In 1994, the school with backing from the District, created the position of Community
Liaison to assist parents in navigating the school system. The focus of these liaisons is the
academic achievement of minority students. A second effort to address the achievement gap
and “two schools” problems was the study, planning and implementation of SLCs. It is well
documented that a student that feels more connected to the school and the staff will achieve
at a higher level than a student who does not feel that connection. The school believes that




over time the SLC concept will help create the connectedness and produce the academic
achievement to close the gap.

6. “Improved connections between students and existing services and staff to
‘support students’ academic and personal development.”

The structure of Samohi was redesigned in 2003-04 into six Houses of approximately 550
students each. Each House has an articulated geographic location on the campus, a House
Principal, a Teacher Leader, two Advisors, a classified staff member and approximately 25
teachers. This SLC approach, instituted in a collaborative effort of parents, teachers, district
and site administrators, students and school board members, emphasizes personalization for
students to address closing of the achievement gap while also still mamtam high standards
for those who have been achieving at an acceptable level. '

The staff is using their banked minutes to meet and discuss as a House the needs of all
~ students in addition to discussions regarding specific House students. Each House is
becoming its own leamning community. Formal and informal strategies are being developed
within each House to best serve their student population. This House structure allows for
more collaboration between teachers to better serve student needs.  Teachers, Advisors and
administrators work as a team to help insure success for all students in the House. The
smaller, concentrated grouping of students enhances personalization and guarantees that
House teachers, Advisors and administrators will know each student early in their high
school career. There can be early intervention for those coming from the feeder schools
identified as at risk and for early assessment and 1dent1ﬁcatxon of any other needy students.

‘The transition from middle school to high school i is eased by visits to the high school and by
advisor visits to the middle schools. There are two summer “access” programs that assist in
transition. These access programs assist targeted students in the transition from regular
English to Honors or AP English. The targeted students are selected through teacher

- recommendation with emphasis placed upon the population of students who are

underrepresented in the advance courses and are being encouraged by staff to enroll in those
classes, The school has instituted a yearlong Freshman Seminar course to ease the transition

of the ninth graders to the high school setting, as well as, to teach the required Health
" Education components of the curriculum. In this class the students learn research, oral
presentation and organizational skills. A School Resource Officer from the Santa Monica

Police Department routinely visits these classrooms. In addition, the school has an -

Advancement Via Individual Determination (AVID) program to give support to aspiring first
oeneranon col]ege bound students.

Suppon has been increased through the Student Study Team (SST) approach being slightly

modified. Each House now uses a “mini SST” as a first intervention for students who are

really struggling. This SST involves the students’ advisor, the House administrator and the

- students’ teachers. The purpose is to address attendance, behavior and rate of academic
success. If this first level of intervention does not succeed, the advisor will refer the student

" to the schoolwide SST process. Each House generally has three student study team meetings
per month and there is a schoolwide SST for approximately two students per week.




Samohi offers support for students who have failed classes by offering repeat courses during
summer school. It also allows a student to, regardless of his/her grade, retake a class to
obtain a C or better for the purpose of college admission. The summer program also includes
courses to assist students in preparation for the ELA and Math sections of the CAHSEE. The
school has used grant money to institute an after-school tutoring program for students who
are struggling in summer school. To assist special needs students, the House structure assists
with individualized attention. IEPs are done at the House level and. include the advisor, a
teacher of record and the House Principal. As an additional means of support, two full time -
" psychologists serve the special needs population. The EL students are supported through
regular meetings of the department’s teachers to discuss mdmdual student needs. '

7. “Guidance and evaluatmn of student work by ]earmng standards and
achicvement rubrics that are consistent in focus and rigor throughout"
the curriculum.” : '

- Samohi has strived since 1998 1q lmplement learning standards and achievement rubrzcs
The curriculum is currently aligned to Content Standards and rubrics are beginning to be
utilized to help teachers evaluate student work and to allow students to understand how their
work is evaluated and how to evaluate their own work. Professional development has
focused upon strategies for better instruction through Lauren Resnick’s Principles of
Learning. This training focused upon the principles of Clear Expectations, Accountable Talk
and Academic Rigor. Release time has been given to depariment members and course alike
teachers to align curriculum and assessment and to-insure that all standards are being taught
to all students. During this time power standards, common assessments, consistent rigor,
rubrics and textbook alignment were explored. :

At the end of last school year, the District offered teachers professional development called
“Making Standards Work” presented by the Center for Performance Assessment. Teachers
from Math, Special Ed, English, ELD and Foreign Language participated. The District has
dedicated funding and time for teachers to meet as middle school/high school departments to
develop common districtwide assessments. At this time there are common assessments in
place in English, Biology and Algebra I (also used at the middle school level to guarantee
consistency for attainment -of the standards regardless of what grade the student is in when
taking the course).

Rubrics have been developed by the English department to assess a common ninth grade
persuasive essay requirement, The department also uses a standardized study guide at the
tenth grade level to prepare students for the CAHSEE. With the belief that writing is
everyone’s business, the English department has developed rubrics for literature based and
persuasive writing that are used schoolwide. The Socijal Science department uses a common
writing assignment in all United States History classes after the completion of the unit of
study about the Progressive Era. The Foreign Language department has developed a pacing
plan for Spanish 1. In Spanish I, II and III and all levels of French there are common




assessments for the end of the course. The district Library Media Specialists are meeting to
write library standards so that expectations will be consistent from grade level to grade level.

The alignment of the curriculum to the Content Standards is complete in all departments,
The development and use of rubrics is beginning to shape the assessment of those standards

in some departments. As is common with change, some departments are further along in the

process, but it can be said that the school as a whole has an understanding of the import of
rubrics to student achievement. The use of pacing plans and common assessments® is
similarly being addressed on the campus. : ' '

L]
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Additional Recommendations from the 2001 Re-visit

1. “The school, with district support and resources, establish a collaborative time
for faculty, within the school day, to provide staff development training in

instructional practices and strategies that will enable and empower teachers to _' '

bring about student achievement of the school’s ESLRs.”

Starting in 2003-04 the District started “banking of minutes” as was negotiated with the
teachers association. Samohi voted to have this time allotted on Wednesday morning from
7:30 to 9:00 with a late start for students. This contracted banked time must be equally split
into four equal time blocks. These areas are; professional development by Houses,
professional development that could be in Houses or as an entire staff, department time and
personal professional time. Many of the bi-weekly House professional development banked
minutes are used by teachers to plan strategies for working with specific students who are not
achieving at the necessary level. ' : -

2. “The site and district administration, staff, parents and students develop,

- implement and provide constant assessment for an action plan that will support

and provide systemic change over times so that all students will be able to
accomplish the ESLRs.”

Over the past seven years, Samohi has seen tremendous change. Many of the changes are a
direct result of the recommendations of the 1998 WASC Visiting Committee Report. The
counseling department has been revamped, the campus now consists of six Houses (Smaller
Learning Communities), curriculum has been aligned to Content Standards and the
development of rubrics, pacing plans and common assessments has begun. This coupled
with the on-going professional development to strengthen standards based instruction will
result in more of the student population attaining the ESLRs.,




Chapter 11I: Self-Study Process

At a meeting in September 2004, the Santa Monica High School (Samohi) ESLRs, established
during the last accreditation process, were examined by the staff. This meeting was after school
and therefore, by teacher contract, was voluntary. This meeting also included examination of

sample ESLRs from other schools. The ESLRs were revamped and extended. These changes
" were discussed further at a second meeting of the faculty and were then finalized as a draft by the
Leadership Team. This draft was presented to the Instructional Planning Committee (IPC -
Samohi’s department chairs) and they in turn presented them to their departments. The draft was
then approved as final by the IPC and also by the school governance body.

Students of Santa Monica High School will be:

Effective Communicators who: - _
» Read, write speak and listen effectively
» Use technology as a presentation tool and communication
device ' '
|
Responsible Citizens who: , , ,
» Deal with other human beings honorably, and collaborate with
them productively ' :
» Work democratically to improve school, community and
© society , A
» Develop the habits necessary for success in the world of work

Life Long Learners who:
= Use higher level thinking skills ,
» Apply effective strategies to achieve personal goals

» Use technology to manage information and construct
knowledge

Creative and Critical Thinkers who: _
» Understand and manage a complex and diverse body of
knowledge ' _
» Use reason, information and creativity to solve problems
» Apply learned skills and knowledge to new situations.

The self-study process, due to the upheaval created by the implementation of the Smaller
Learning Communities (SLC) redesign, was delayed in its beginning related to the process as
outlined by WASC. The Home Groups and Focus Groups did not begin formal meetings until
September, 2004. However, jt must-be added that a great deal of discussion and review of data

and student work took place during the previous three years in the planning and implementation
of the SLC concept.




1. The involvement and collaboration of all staff and other stakeholders to szqaport student
ach:evement
Samohi made & concerted effort to involve all staff in the Focus Group process. The
involvement of the students and the parents was delayed due to Jack of proper training and
WASC experience of the site Jeadership team. Each Focus Group examined student work
and data submitted- by the Home Groups. This process was facilitated by the ability of
* groups to meet during a late start day once per week. The parents and students participated
by reviewing drafts of the report, giving suggestions for revision and addition and, by
consensus, approving the final self-study report.

2. The clarification and measurement of what all students should know, understand and be
able to do through expected schoolwide learning results and academic standards.

The Visiting: Committee feels that the actual analysis of the attainment of the ESLLRs
specifically over the past seven years has been lacking. However, in the school’s move
toward redesign, all aspects of ESLR attainment have been addressed. The school has
consistently strived to ensure thatn all students are working toward attainment of the academic
standards. A standards based curriculum is in place with assessments based upon rubrics
beginning to emerge in many classrooms,

3. The gathering and analyzing-bf data about students and student achievement.

The Student/Commumty Profile information prov:ded in the seif-study was, for the most
part, effectively organized and presented in a clear format. It appears to the Visiting
Committee that this information was effectively analyzed and utilized by all stakeholders to
fully understand what the schpol is and is not accomplishing. It may not have formally been
~ done in the WASC Focus on Learning process, but certainly was done professionally and
was a major part of the SLC redesign planning, implementation and evaluation process.

4. The assessment of the entire school program and its impact on student learning in

relation to the expected schoolwide learning results, academic standards and
WASC/CDE criteria.

The overall assessment of the total school program has been done in a systematic and
complete manner. The Visiting Committee feels confident that Samohi has a clear picture of
the overall impact the current educational program is having upon student learning in relation
to the academic standards and the WASC/CDE criteria. It is not as clear that a formal
understanding of all stakeholders similarly exists with respect to the ESLRs.

5. The alignment of a long-range action plan to the school’s areas of need; the
development and implementation of an accountability system for monitoring the
accomplishment of the plan.

The action plans encompass the major needs for growth as self-identified by the Focus
Groups. However, the Visiting Committee feels that action plan number 1, support, is




lacking in specific implementation actions. Furthermore, the Committee finds action plan
number 3, collaboration, is greatly lacking in meaningful actions. For all three parts of the
action plan it is not clear to the Visiting Committee that there is adequate responsibility for
the oversight of the action plans to insure that the plans will be implemented as the timelines
indicate. It appears that the leadership of the school has placed tremendous effort into the

redesign goals and evaluation, but far less time into the action plans to accomplish the growth -

as outlined by the Focus Groups during the self-study process. It is obvious that there is a
commitment to achievement of the goals of the SLC concept and the improvement of student
achievement at Santa Monica High School. The SLC. external evaluation, completed i in
December 2004 with site input, includes specific actions for years two and three (2004-05
and 2005-06) of the grant. Those goals are a part of the site action plan to achieve the
school’s three stated goals; improve student achievement, know students (p'ersonalization)
and narrow the achievement gap. It is not as clear that the action plans commg from the self-
study process are equally sustainable.

In conjunction with Visiting Committee members, members of the Santa Monica Staff

worked on restructuring of the action plans to accommodate the Committee’s concerns.
These riew action plans will be submitted by mid-June to the Commission. It is the belief of
the Visiting Committee that the school will then have a plan of action that will move the
school to the desired goals and that the school will have the capacity to sustain the action
plan over the term of the accreditation.




Chapter IV: Quality of the School’s Program

»  Part A: Surunary of the analysis of what currently exists and its lmpact on student
learning.

A. St-andards-ba'sed Student Learning: Curricnlum and Instruction

What currently exists

* Al To what extent do all students participate in a rigorous, relevant, and coherent
~ standards-based curriculum that supports the achievement of the academic standards
-and the expected schoolwide learning results?
s To what extent are the expected schoolwide learning results accomphshed through
standards-based learning?

Most courses taught at Santa Monica High School are consistent with academic standards
and expected schoolwide learning results. Notable increases in significant Ssubgroup
Academic Performance Indexes and California High School Exit Exam pass'rates are
indicators of Santa Monica High School’s successful improvements in providing a rigorous,
relevant, and coherent standards-based curriculum that supports the achievement of the

academic standards and the expected schoolwide learning results. Summer classes are in-

place to support and prepare underrepresented students who want to take Honors and ‘AP
English classes. In 2005, similar classes will be added in mathematics and science. AVID
and Literacy classes are examples of interventions implemented to increase the success of all
students. The Reader’s Writer’s Workshop is a senior level course to assist students in
preparation for college entry level English after graduation. The establishment of small
learning communities in the form of Houses is an effective means of addressing the curricula
and instructional needs of all students.

Santa Monica High School students have the option of enrolling in academic courses that
prepare them for college e]igibi]ity This is evident by an increase in the number of students
taking SATs, an increase in overall SAT scores, an increase in the number of students taking
AP classes, and the numerous college and universities that Santa Monica High School

students attend.

Early identification of students struggling with meeting the requirements of the California
High School Exit Exam allows Santa Monica High School to provide additional support in
the form of tutorial classes. Although there are many strategies in place to provide standards
based instruction, in some instances it is unclear as to the level to which students and parents
are made aware of the various content standards addressed for each lesson.

« A-2 To what extent do all students have access to the school’s entire program and
assistance with a personal learning plan to prepare them for the pursuit of their
acadenic, personal and school-to-career goals?
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The newly instituted Freshman Seminar course creates an opportunity for Santa Monica High
School students to develop personal learning plans. Plans will be reviewed yearly.
Opportunities will be provided to parents and students to review students’ personal learning
plans and provide input into course selections and'school-to-career goals. Extended library
hours, tutorials, Student Study Team meetings, Exit Exam summer school classes, Freshman
Seminar, and 10™ Grade Parent/Student/Advisor meetings are examples of strategies used by
Santa Monica High School to provide access to the school’s entzrq program and assistance
with a personal leaming plan to prepare them for the pursmt of their academic, personal and
school-to-career goals.

s A4-3 To what extent are srudents able to meet all rhe requrrements of graduation upon
completion of the high school program? :

A 98.3% graduatzon rate is a strong indicator that Santa Monica High School has successful

~ strategies in place, which enable students to meet the requirements for graduation. A high

CAHSEE pass rate and high percentages of students meeting University of California “a-g”

- requirements are also strong indicators of success in this area. The AVID program, tutors
~ from UCLA, and ROP are good indicators of school/community collaboration that offer

students a variety of post-secondary options. The Freshman Seminar course requires
students to develop a 4-year plan of learning and small learning communities (Houses), also
enhance students’ ability to meet graduation requirements.

. A 4 To what extent. are all students- involved in challengmg learning experiences 10
achieve the academic Standards and the expected schoolwide learning resulis?

e To what extent do all feachers use a variety of srraregies and resources, including

technology and experiences beyond the textbook and the classroom, that actively engage
Students, emphasize htgher order thinking skills, and help them succeed at high levels?

The ]arge number of students enrol]ed in college prep, Honors and AP coﬁrses is a good

indicator of the extent to which many students are involved in challenging learning
experiences to achieve the academic standards and the expected schoolwide learning results.
However, the continuing but decreasing achievement gap is an indicator that providing a

. challenging learning experience which ensures that all students achieve academic standards

continues to be a growth area for Santa Monica High School.

Some teachers use innovative strategies and resources, including technology, that are used to
actively engage students, emphasize higher order thinking skills, and help students succeed
academically. Such strategies include PowerPoint presentations by students and teachers,
use of science computer lab to study molecules, and online discussion groups in AP U. S.

History and Governmient. - Several computer labs are available to students so that they are -

able to complete research for various classes and do multi-media presentations. In addition,

the Pinnacle on-line program is available to parents and students so that students’ academic
progress may be monitored.




Although si gmﬁcant subgroups have shown'i 3mpresswe improvements in their performance
on the CAHSEE and STAR assessments, there is evidence that additional strategies are
needed for at-risk students to succeed in advanced level courses and to meet graduation
requirements.

Areas of Strength

Implementation of smaller leaming communities in the format of Houses allows: for

~ better communication.between students, parents and the schdol so stakeholders have

the opportunity to work together to meet the academic needs of students.
The Pinnacle program is a useful tool for commumcatmg assignments and academic

‘progress to parents, students, and school.

Santa Monica High School has made signifi cant progress toward standards based
instruction especially in the areas of Mathematics, English and Science,

Assessment results are used to identify students who need additional support and -
tutorial classes are in p]ace to support these students’ ]earmng needs '

~ Key Issues - ,

Instructional programs need to be monitored on an 'ongoing basis to ensure' a

consistent instructional program that is cha]lenglng, satlsfylng, rigorous and -aligned
with academic standards.

The enrollment in advanced level courses needs to more accurately reﬂect the
school’s diverse population. :

 Important evidence about student learning from the self-study and the visit that supports
these strengths and key issues include the following:

L4

Self-study document
Dialogue with focus groups and key stakeho}ders

Student achievement data
Classroom observation
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B. Standards-based Student Learning: Assessmént and Accrountabilit'y
What currently eJ;iS‘tS

 B-5 Towhat extent do teachers employ a variety of sirategies to evaluate student learning?-
* To what extent do students and teachers use assessment results to enhance the educational
progress of every student? _ ' .

Santa Momca High School is in the process of makmg efforts to employ a variety of strategies to
* evaluate student leamning. These efforts are evident by the increase in APl and AYP scores.

District-wide assessments are in place within the Mathematics and English departments.

Samohi has implemented semester assessments in Biology. Other departments are in the infancy
stages of developing and implementing common assessments. Teachers from various schools
within the district are developing these assessments, as an additional measure of student
attainment of the standards.” In addxtlon Samohi receives student data from middle schools to
determine ninth grade student piacement

Disaggregated data is analyzed monthly by most departments and some Houses during-
departmental or House meetings. This data includes standardized tests scores, grade point
averages, attendance, student demographic information, and common assessment data where
available. Some departments are utilizing rubrics as a means of assessing student learning.

In addition to the state and district required tests, teachers use a variety of methods to check for
understanding, such as quizzes, tests, portfolios, performance-based assessments, and written
assignments., Along with these are less formal methods of evaluation such as oral presentations,
technology demonstrations, Socratic Semmars and using the Costa s method of questioning
found in English and AVID classes.

In the 2002/2003 school year, Samohi failed to make their growth targets. In response to that
and in-order to enhance the educational progress of every student, the school initiated a redesign
plan that included an intensive literacy program, Algebra/Bioclogy block, Algebra and Geometry
tutorial classes and various support activities by Houses. These targeted activities include after
school tutoring, targeted mini-lessons and practice tests.

Students ‘also receive progress reports six times a year that include grades, attendance, and
citizenship marks for all classes. Students and parents can access this information, as well as
classroom assessment data, not only via mail but also through the school’s website using the
Pinnacle on-line program.




* B-6 Towhat extent do the school, district, community regularly review student progress
toward achievement of the academic standards and the expected schoolwide learning results
and report to the parents‘and other stakeholders of the community? .

The school regularly examines: disaggregated standardized test data, grades, drc)pout and college -
entrance rates, and teacher, student and parent survey data to determine overall school
effectiveness. There is some evidence of analysis of student’s attainment of the standards to
guide mstructmn _ . _

The district generates information, data, and reports to inform schools and community. The
Board of Trustees reviews this information and uses it to guide them in decision-making. An
example of this is the structural change with the redesign that includes definitions of
" administrative and guidance roles to allow each House to have a leadership team, which mcludes
House Advisors, a House Principal, and a Teacher Leader. -

‘School performance data are reported in the local and school newspapets, school newsletters,
and through the State Department of Education website. In addition, the school’s website offers
a variety of information about school performance on standardized tests, department information,
individual student grades (through Pinnacle software), as well as other important information
concerning schooI events, meetings, and policies.

Various parent groups are activeiy involved at Samohi. These group meetings, as well as Back

to School nights, Open House, a PTSA produced course handbook, a bilingual parent handbook,

a detailed PTSA newsletter and the community newspapers inform the community about the
. status of Samohi. :

* - B-7 To what extent does the assessment of student achievement in.relation to the academic
standards and the expected schoolwide learning results drive the school’s program and
resource allocation and use? (i.e., To what extent are the human, material, physical, and
financial resources sufficient and utilized effectively to support students in accomplishing the
academic standards and the expected schoolwide learning results?) '

In recent times there has been an increased focus on closing the achievement gap among
subgroups. The most recent effort is in a schoolwide redesign of how Advisors and Houses are
setup for Samohi’s smaller learning communities. Samohi has seen growth and some increase in
diversity in areas such as its AP/Honors courses and tutoring programs. The school created the
Freshman Seminar class to assist students, in part, in the transition to a large high school.

Due to budget constraints, resources are becoming limited. Some staff members report a lack of
understanding about what resources are still available both internally and externally to address
students’ academic needs.

Internally, through the Smaller Learning Community grant, teachers have utilized fundihg for
release time to focus on student literacy needs, an Algebra/Biology block, and House-based
intervention programs. In addition, English Language Learner funds have been used to provide




an additional support class for English Learners. Many classrooms have a supply of current
textbooks and resource materials aligned to the standards.

In response to the need to close the achievement gap, the district has allocated addmonal
resources to Samohi to assist in the school redesign process. House Principals, Advisors, and
Teacher Leaders all have a role within the Houses. This new structure allows for a more holistic
approach to student advisement. 1

Externally, parents and community members are seen as an important part of student success..
The PTSA has supplied funding to offset district budget cuts. These include after school tutoring,
extended library hours, a course outline book, additional progress report mailings, and
professional development. The city of Santa Monijca has been supportive through a joint-use
agreement with the district, a parcel tax for the next seven years, and the passage of a bond
measure. ‘ '

)

With two full time college counselors and one part time ROP career counselor, Samohi is -

providing students with post-educational options. The passage of the bond measure has enabled
the school to make some physical changes by adding more classrooms, expanding the music
building, and restoration projects. House offices have necessary resources to enhance their
facilities to fit the goals expressed in the Smaller Learning Communities Grant.

Areas of Strength

. Through Pinnacle, student information is casily available to student, parent teacher, and
- school.
* Targeted mterventlons w1thm Houses concerning CAHSEE are effective: especially
" within the ELD and Special Education subgroups.
*  Community parent groups are valued assets to Samohi by not only being supportive and
cross-cultural, but also by being financially supportive.
*  Within the House structure, the House Principal and Advisor have increased
personalization and communication with teachers, students, and parents.

Key Issues

* More staff development is needed in the analysis of standards-based assessments.

* Implementation of common semester assessments, benchmarks, and pacing plans in
subject-alike classes will provide assessment information, in addition to CAHSEE and
STAR data, for analysis and to drive curricular changes.

» Communication and awareness of how assessment results lead to allocation of resources.

Important evidence about student learning from the self-study and the visit that supports
these strengths and key issues include the following:

+ Self-study document
* Dialogue with focus groups and key stakeholders
* Student achievement data




Classroom observations




C. Support for Student Personal and Academic Growth -
What currently exists a

* (8 To what extent do all students receive appropriate support to help ensure academic
success? :

Students at Santa Monica High School take standards-based college preparatory courses. There
has also been an increase in the number of students taking and passing advanced placement
_courses. Samohi has identified that there is an achievement gap and is attempting to lessen this
disparity through various interventions, such as after school tutoring, literacy courses,
Algebra/Biclogy block, AVID, summer AP bridge, English Learner support classes, and adult
- mentoring. ROP classes are available for students to explore career options. In addition, the
 Library has extended hours to assist students with research and technology support. Samohi has
identified a need to systematize the process of identifying struggling students within each House -
and referring them to appropriate interventions. ' '

Several of the Houses have developed mentoring programs to support students who are
struggling academically. These programs are in their infancy stage and ‘are continuing to be
expanded. In addition, Samohi has the Alliance Program for a limited number of students who
have personal and academic needs. These students receive academic and social service support
through  on-campus and off-campus organizations. :

As part of the Freshman Seminar cdurse, students develop a four-year plan, which is reviewed
annually with their House Advisor. Additionally, the PTSA course description book is a valuable
resource for parents and students to independently review course options.

* (9 To what extent do students have access to a system of personal support services,
activities and opportunities at the school and within the community?

The most recent and most successful intervention has been the Redesign project that has divided -
students and faculty into smaller leaming communities to give students more academic support.
This program has allowed House Advisors to have smaller caseloads and give students more
access to Advisor support services. A strong Student Study Team (SST) exists throughout the six
Houses. Each House has mini-SSTs to support students. The House mini-S ST can refer students
to the schoolwide SST for special education testing, counseling, and other issues. The Freshman
Seminar is offered within each House to assist students in the transition to high school.

Counseling services are available to students, both on and off-campus. Some of these services
include support groups, carcer counseling, house mentoring, alcohol/drug support groups,
individual and group counseling with college interns, and a teen parenting program.

Students at Samohi also have access to many clubs, sports, and musical offerings. Samohi has
over 100 student created clubs, an athletic program, a music program, and club sports. Families
can access support services through parent groups, newsletters, English/Spanish phone messages,




Advisors, and Community Liaisons. The faculty handbook is updated annually with support
services included.

L]

Areas of Strength |

* The House system provides for a low advisor- student ratio, which allows for greater
personalization and access to services. _
+  Many support programs are available to Samohi students. "
» Samohi has a strong support system of on-site counsehng and commumty resources
- available to assist students and families. ‘ .

Key Issues

. Systermze the in-House process of identifying strugg]mg students, intervening to help
~ them, and evaluating the success of the intervention.
» Create and/or strengthen programs that provide adult support and mentormg for students
who are at-risk.

Important evidence about srudent learning from the self-study and the visit that supports these
strengths and key issues include the fallowzng

. Self-study document

+  Dialogue with focus groups and key stakeho]ders
» . Student achievement data

* Classroom observation




D. Culture
What currently exists

* D-J To what extent is the school a safe, clean, and orderly place that nurtures learning?
* To what extent is'the culture of the school characterized by trust, professionalism, high
expectations for all students, and a focus on continuous school imprpvement?

* With the implementation of the smaller learning communities last year, each House now has a
climate that promotes a safe, clean, and orderly environment. Santa Monica High School, as ohe
of its primary goals, is focused on maintaining a positive learning environment for all students
inside and outside of the classroom. Most teachers work to develop classroom environments that
are welcoming, nurturing and conducive to learning. ' L

Samohi has several systems in place to maintain a safe and orderly eampus. The school has

security guards, a school resource officer, twelve Advisors, a school nurse and administration
enforcing school guidelines, health and safety regulations. Some staff members have direct

access to administration and security via radio.. The school has in place a phone line dedicated to

handle school emergencies (ext. 511). Staff indicates that security and adrninistration respond

quickly to safety needs. They also conduct regular safety and security drills to help maintain a

safe school environment. Staff indicates that steps are being made towards a more consistent

approach concerning discipline among the Houses. -

The school reports that there is consistent effort being made by all stakeholders to maintain a
clean learning environment, Despite budget cuts and staffing reductions, attempts are being
- made 1o keep restrooms clean, classrooms neat and orderly and the school grounds maintained.

A hallmark of the school’s culture is the “dynamic, creative, professional and nurturing”
character of the faculty and staff. The school reports that the entire school community works .
together to provide a safe and clean campus.

Through the smaller learning communities process attempts are being made to create an
atmosphere that brings all stakeholders together for the purpose of improving the school and
academic success. Teachers and staff work collegially and in a professional manner. There is
evidence that professional relationships between the staff is good and that continuous work is
being done to improve and enhance communication between houses, departments, classified
staff, students and parents. The school continues to include more stakeholders in its efforts to
improve and assist students in attainment of the school’s schoolwide expected learning results
and academic standards.

Although there are six Houses, there are schoolwide efforts being made to enhance school
culture. Activities such as club days, multicultural activities, pep rallies, performing and fine arts
programs, and athletics help to build and maintain Samehi’s long cultural history. Academic
success is also recognized and validated through awards and achievement ceremonies, the
posting of honor roll in various Houses, and the graduating senior Medallion award.




Areas of Strength

* Faculty and staff derhonstrate professwnahsm Creatlvny and the nurturmg of students..

* - The comrnunity supports a safe and clean campus. _ :

* Under the House concept there is a low student to advisor ratio.

* The new House structure provides opportunities for all stakeholders to maintain and
develop the culture of the school. : ‘ i

Key Issues

. School safety protocols are not clearly understood and addressed
* Increase communication between all stakeholdérs to promote student achlevement
* The lack of involvement of students in the decision-making process lumts the
enhancement of school culture at Samohl
! !
Impormm ewden ce about student learning from the self-study and the vis:t that supports these
strengths and key issues include the following:
|
* Self-study document '
s Action Plan
* Classroom observations
* Focus Group Meeting .
» Student, teacher, staffi interviews
* Campus visit




L. Leadership and Staff
What currently exists

* E-11 Towhat extent does the school leadership and staff make decisions and initiate
activities that focus on all students achieving schoolwide learning results and academic
standards, based on student achievement data? _ _ '

(L]

Santa Monica High School has a defined infrastructure for decision-making. This structure
~ inchides the Site Governance Council which implements the School Plan; Samohi’s Committee
on Redesign Efficacy (SCORE) which reviews the school’s new redesign model of six Houses;
the Instructiona! Planning Committee (IPC) which is comprised of the department chairs and
meets regularly with the CEO to discuss academic, disciplinary and budget concerns; and the -
school’s administrative team meets twice a week to discuss daily and weekly concerns from each
House, schoolwide issues and professional development topics.

These governing bodies work together to provide leadership, direction and development of new
programs and activities that allow students to work towards achievement of the ESLRs and state
standards. The Redesign project was implemented to eliminate the achievement gap, to improve
community, and 10 increase achievement for all students. Students have access to the following
programs to increase Ieaming:‘Xinachtli tutoring, AP tutoring, AVID program, Algebra/Biology
Block, English Learner Support class, and the Intensive Literacy Support class. Each House
develops incentives and activities to acknowledge students who have improved'academically.
The governing bodies and the CEO have continued to respond to school wide needs by providing
release time for teachers within departments to develop standards based curriculum, to provide
support for new teachers, to meet with parent groups to communicate the school’s vision and to
respond 1o their concerns.

* E-12 To what extent does a qualified stqff facilitate achievement of the academic standards
and the expected schoolwide learning results through a system of preparation, induction, and
ongoing professional development?

With the implementation of the Redesign Program, Samohi has developed positive ways to
improve teacher instruction. The House Teacher Leader is available to observe and support new
and veteran teachers, and to give peer-coaching support. Teachers are beginning to work in
subject-alike areas to align courses of study and-to develop common assessments. House
Principals formally evaluate the teachers within their House.

Santa Monica High School does an effective job of having qualified staff facilitate achievement
of the academic standards and the Expected Schoolwide Learning Results through a system of
preparation and induction. Ongoing professional development is evidenced by the
implementation of teacher led professional development within Houses, House collaboration,




dls‘mct facilitated trammo for Literacy teachers, and meetings to align curriculum. Beginning

Teacher Support and Assistance (BTSA) is available for new teachers

- B3 To what extent are the leadership and sia_[f mvolved in ongorng deveiopment that
Jocuses on identified student learning needs?

|

Leadershipand staff are invo]ved in ongoing staff development that focuses on identified student”

* learning needs. * Examples include training for the implementation of the principles of the
Institute for Learning and AVID. New teachers are provided with support and assistance
through the BTSA program. Additional staff development includes training in technology,
Pinnacle, and Makmg Standards Work. Staff benefit from House Teacher Leaders who are
readily available to give peer support and coaching to improve instruction. Learning Walks are

~ an example of this benefit. .

SHC district and outszde trainers provide proféssional deveiopment activities for teachers and

administrators. Staff development opportunities focus on aligning curricilum to state standards,
reviewing of assessment data, using technology, and increasing literacy.
]
. E—] 4 To what extent does the school leadership employ a wide range of srrategzes to
encourage parental and commumry znvolvement?

Samohi has numerous opponunztms for parents and the commumty to actlvely invest in the
school. Such opportunities include the PTSA, a Latino Parent Group (SOL/EL.AC), an African
American Parent Group (AAPSSSG), AVID, choir, band, and athletics.. In addition,
communication between the:school and home includes the PTSA Viking Voice newsletter, e-
mail, school and district websites, and the Pinnacle access. The community offers services to

support students through counselmg, tutoring, and ROP internships. Examples of services

provided to the school by the community include individual and group counseling provided by
Venice Family Clinic, Jewish Fann]y Services, and UCLA intems.

The perception of some parents,_ of color is that their concerns are not being heard and addressed.
Areas of Strength

* The school leadership and staff offer numerous programs and 1ntervent10ns to help
students succeed academically based on the ESLRs and the state standards.

* The school leadership provides varied staff development to improve instruction and
student academic performance.

* There are a variety of opportunities for parents and the community to become involved
with Samohi.

Key Issues

* Develop and implement strategies to accurately access disaggregated school data and
distribute it to staff in ways that may be used effectively by teachers to guide instruction.




» Tncrease communication between all stakeholders in the decision-making process to
promote student achievement.
. Estabh sh consxstency ‘between Houses for addressing dlsmphnary issues.

Impormnr evidence about student learning from the self-study and rhe visit that supports these
strengths and key issues include the following:

* Self-study document

* Action Plan

+ Classroom observations .

» Focus Group Meeting

* Student, teacher, staff interviews
» Campus visit




F. Vision and Purpose

. F-15 To what exient does the school have a clearly stated vision or purpose based on its
student needs, current educational research and the behef that all students can achieve at
high levels?

»  Towhat extent is the school’s purpose defined further by expected schoolwrde Iearmng

results and the academic standards, supported by the governing board and the central
administration? (The expected schoolwide learning resuh‘s stress atramment of the
academic standards.) .

The school, after a series of stakeholder meetings and discussions, adopted the Santa Monica- .

Malibu Unified School District vision statement. The vision statement incorporates the desire of
the school and district to meet the needs of the diverse community that it serves by providing a
nurturing and challenging educational environment for all of its students. “We exist to assist all
students in their pursuit of academic achievement...” summarizes their belief that all can achieve
at high levels. ' : '

The restructuring of the school into smaller learning communities is moving the school towards

this vision. While this restructuring is clearly a work in progress, the school leadership® and

faculty are creating solutions that move towards the achievement of the vision. Students are
- exposed to a rigorous curriculum with students in college preparatory classes.

The House structure allows for improved communication between students, teachers, and parents
with one Advisor for each 280 students. This structure provides a high level of support to
students and parents. The six individual Houses have also developed corollary vision statements
that make the schoolwide vision more concrete to the needs of the House.

The schoolwide vision statement reflects schoolwide learning results and the academic standards.
Community, staff, parents, students and administration participated in the development of the
ESILRs. The school is in the process of restructuring to better meet the needs of their clientele
through the creation of smaller learning communities. The effort is based upon current research

and is supported by the governing board and central administration and reflects the district vision .

of a nurturing learning environment.

The district has provided support for the restructuring with the creation of the House Principals,
House Advisors and Teacher Leaders. The district has also supported a variety of interventions
and instructional supports. These include CAHSEE sample examinations, summer tutorial
~ classes, and on-line lessons. Six week SAT preparation classes are also provided to students at

no cost. Teachers and departments are supported through summer 5 day workshops where
teachers were provided with a grounding in the use of standards based instruction.




The ESLRs incorporate achievement of academic standards in a global manner. For example,
“Effective communicators who read, write, and Jisten effectively” infers mastery of numerous
content standards as does “Creative and Critical Thinkers who understand and manage a
complex and diverse body of knowledge, use reason, information, and creat1v1ty to solve
problems

The schiool departments are working to align curncu]um with relg:vant state and national

standards as part of a districi-wide effort. Time for this is supported by:the use of late-start days
~ that are made possible by the extension of the teacher day. Course offermgs and course outlines

are being modified to meet the California Content Standards. |, '

Areas of Strength

* Stakeholders exh1b1t a high level of enthusiasm for the improvement of student learning.

* District supports the restructuring effort to meet their vision. |

*  There is improved communication with parents, students and teachers with the support of
the House Advisors and the use of programs such as Pmnacle, e-mail, and the school
website.

* Time has been allocated for cumculum ahgnment and planning instruction, !

Key Issues

* Department and schoolwide communications are perceived to be more difficult as a result
of the House structure. :

» Ttis unclear how the full 3mplementat10n of smaller leaming communities will affect the
11" and 12% grades. ,

» Safety and school clean]iness continue to be areas of concern.

Important evidence about student learning from the self-study and the visit that supparts these
strengths and key issues include the following:

»  Self-study document

* Action Plan

¢ Classroom observations

*  Focus Group Meeting

* Student, teacher, staff interviews
» Campus visit

Part B: Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas for Follow-
up

General Comments

The stakeholders are commended for the thoroughness in the préparation of the Focus on
Learning document. All stakeholders assisted the visiting committee in the collection and
clarification of data that was needed in order to analyze the existing status of the school. The




district office administration provided training and other resources to the school. The visiting
committee found that the staff and students were extremely congenial and appreciative of the
efforts made to improve the quality of educational opportunities available to them

Schoolwide Areas of Strength
1. Implementation of smaller learning communities in the format of Houses allows for
‘better communication between students, parents and the school so stakeholders have th

opportunity to work together to meet the academic needs of students. . '

2. The Pinnacle on-line program is a useful tool for communicating assignments and
progress to parents, students and school. o

3. The House system provides for a Jow advisor-student ratio, which allows for greater -
personalization and access to services, - - )

4. Samohi has a strong support system of on-site counseling and community resources -
. available to assist students and families. : '
L \

5. Faculty and staff demonstrate professionalism, creativity and the nurturing of students.

6. There are a variety of opportunities for parents and the community to become involved
with Samohi. . ' _ ~

7. The district supports the restructuring effort to meet their vision.
Schoohvide Critical Areas for Sollow-up

1, The enrollment in advanced level courses needs 1o more accurately reflect the school’s

diverse population. 7 |
2. Implementation of common semester assessments, benchmarks and pacing plans in

subject-alike classes will provide assessment information, in addition to CAHSEE and STAR
data, for analysis and to drive curricular change.

3. The lack of involvement of students in the decision-making process limits the
enhancement of school Culture at Samohi. :

4. Develop and implement strategies to accurately assess disaggregated school data and
distribute it to staff in ways that may be used effectively by teachers to guide instruction.

5. Increase communication between all stakeholders in the decisioﬁ-making process to
promote student achievement.




Chapter V: Ongoing School Improvement

The school’s action plan was developed as a part of the self-study process and focuses on three
major components. These components and rationale are: '

1. Support for students and teachers to increase achievement by establishing and
maintaining support mechanisms for under performing / economically disadvantaged
students and to align instruction to state standards. -

Rationale: Self-study Focus Groups identified a need to increase the modes of support for our
students and to evaluate the success of support programs. '

- 2. Communication to increase achievement by establishing and maintaining support
mechanisms' for under performing / economically disadvantaged students and to align the
instruction to state standards. : .

Rationale: Self-study Focus Groups identified a need for increased communication between all

stakeholders in order to support students and their families.

3. Collaboration to increase achievement by est'ab]ishing and maintaining support
mechanisms for under performing / economically disadvantaged students and to align
instruction to state standards. '

Rationale: Self-study Focus Groups identified a need for increased opportunities for
- collaboration around student achievement.

- * Comments on school improvement issues

Adequacy of action plan in addressing the critical areas for Jollow-up
Enhancement of student learning '
Integration of all major school initiatives into action plan

Feasibility of action plan within existing resources

Degree of commitment to action plan schoolwide and system-wide
Existing factors to support school improvement '
Impediments to improvement that the school will need to overcome
Soundness of the follow-up process

00000000

The Visiting Committee is in concurrence with the school with respect to the critical areas
chosen for the focus of the action plan. However, the action steps, in many cases, do not directly
or indirectly relate to student achievement as currently written. The use of actions such as
“gather”, “analyze” and “evaluate” do not give direction or next steps to implement programs for
the attainment of academic standards by all students. Following these evaluations, the action
plans must address necessary changes or strengthening of program to attain the goal so clearly

articulated by the school in the self-study process: closing the achievement gap.




There is a high degree of enthusiasm, support and professional commitment by a vast majority of
the staff, especially the leadership, to create a better learning environment for all students and to
close the aforememntioned achievement gap. The time and energy put into the redesign effort has
been tremendous. However, that time and energy has been at the expense of a well-designed
action plan to work in conjunction with the redesign effort. The Visiting Committee met with
members of the L.eadership Team and a restructuring of the action plans will take place to

address the issues raised by the Visiting Committee. With these rewritten action plans in place,
the Visiting Comunittee believes the site will be able to build upon their early successesin =~

" improving student achievement through the redeS1gn process.

The capacity ‘of the school 1o follow-up on the restructured acnon plans is viewed by the Visiting
Committee to be outstanding.” The structure of the current leadership at the school is such that
“working toward the accomplishment of their goals will happen. The action plans, when
rewritten, will place less emphasis upon the Administrative Team for oversight and spread that
duty to other leadership groups on the campus. With this bemg accomphshed the schoo] has
tremendous capacity to accomphsh their goals.

The school will need to allow the action plans to work hand-in-hand with the redesign effort. A
great deal of time and energy has been placed into making the. mechanics of the redesign work
correctly. Itis clear to the Visiting Committee that the redesign is likely to move the school to
its goal of closing the achievement gap. This need to “work out the kinks> must not stand as an
impediment to the implementation of the action plans for the mcreased student achievement .
desired. '

In summary, the intent of the action plans speaks to the critical needs on the campus. Asis
evidenced by the first year gains in academic achievement under the redesign, the staff has the
capacity to make changes needed to advance all students toward the goal of achievement of the
academic standards. Furthermore, the specific subgroup gains the minority subgroups, Latino
and African American, made speak to the capacity of the staff to narrow the achievement gap.
The staff is dedicated to making needed changes for the betterment of all stakeholders. With this -
mind-set, the campus will succeed in continuing the hard work of closing the achievement gap.
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Component A SANTA MONICA HIGH SCHOOL ACTION PLAN — SPRING 2005

Component A

RATIONALE: To increase the enrollment in advarced level courses in order to more accurately reflect

the school’s diverse population.

EXPECTED SCHOOLWIDE LEARNING RESULTS ADDRESS: D2 All

PERSON(S) . T ) ‘
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE . REPORT OF
) INVOLVED : - PROGRESS
1. Increase recruitment of | House District Increased percentage of | June 2005 and | Written report to
underrepresented principals, technology | underrepresented ‘ongoing all stakeholders,
students into Honors/AP | advisers, dept | support to students enrolled in ' inciuding
classes. chairs, target Honors/AP English, math, teachers,
teachers appropriate: | and science classes. administrative
audience team, district, and
school board




Camponei A

. a

SANTA MONICA HIGH SCHOOL ACTION PLAN~8P' 2005
PERSON(S) . '
ACTION STEPS RESPONSl(BLEI RESOURCES | ASSESSMENT PROCEDURES TIMELINE ‘;';FC’)CC)E?I-E(S):
INVOLVED ' :

2. Expand summer school | Summer Summer Increased enroliments in | June 2005 Written report to
“Bridge Program” for school school summer Bridge Program. | English(8to9 |all stakeholders,
underrepresented principal, funds, Increased percentage of | and 10to 11), | including
students in order to advisers, summer underrepresented | inistrati
prepare them for impacted school students enrolied in - ':!Agrtwl:ar(: Ig;g)_ ?:anr;:nﬁit;?igteand
success in AP or department | district Honors/AP English, math, | and Science school board
Honors classes for chairs, supervisor, - | @and science classes. (Bio to Honors -

En_glish, math, and identified admin team, Increased percentage of Chem)
science summer and AP and | end-of-year C grades or
school honors higher in Honors/AP - June 2006
teachers. teachers classes among Math (Algto -
- underrepresented Hon Geo) and
students.- : Science (8‘“
Increased percentage of | grade to Hon
underrepresented Bio)
students passing AP
exams (3,4,5).
Decreased percentage of
underrepresented
students dropping

Honors/AP classes at
semester or opting out in_
following year. ]
Conduct exit interviews
with bridge students at

end of school year in
which they took

Honors/AP class(es).




Component A

SANTA MONICA HIGH SCHOOL ACTION PLAN - SPRING 2005

- PERSON(S) | - MELIN REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES Tk E PROGRESS
INVOLVED ' | :

5. Provide professional Teachers, Admin Increased enrollments in | Sept 2005 Written report to
development for honors | Teacher- Team, Ed summer Bridge Program. all stakeholders,
and AP teacherson - | Leaders,and | Sefvices increased percentage of including
instructional s@rategnes Depgrtmant | underrepresented teachers,
that support diverse . Chairs students enrolled in

groups of students with
these classes.

Honors/AP English, math,

and science classes.
Increased percentage of
end-of-year C grades or
higher in Honors/AP
classes among
underrepresented
students.

increased percentage of
underrepresented
students passing AP
exams (scores 3,4,5).
Decreased percentage of
underrepresented
students dropping
Honors/AP classes at
semester or opting out in

following year.
Conduct exit interviews

with bridge students at
end of school year in
which they took

administrative

| team, district, and

school board

Honors/AP class(es).

]




Compone SANTA MONICA HIGH SCHOOL ACTION PLAN - SP™ "3 2005

Component B

RATIONALE: To implement COmmon semester assessments, benchmarks, and pacing plans in |
subject-alike classes in order to provide assessment information, in addition to CAHSEE and STAR
data, for analysis and to drive curricular change. . | | |

EXPECTED SCHOOLWIDE LEARNING RESULTS ADDRESSED: All

PERSON(S)

ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE REPORT OF
( . INVOLVED N ' S PROGRESS
1. Develop and administer | Dept chairs Disirict | Assess the number of J i
NI , | July 2005 Written report ¢
common 1% semester | core subject | funded classes that complied with thrgugh January. departmer?t c;h:ir
assessments in English, | area teachers, | training and | dministration of 2006 committee (IPC)
Algebra, Geometry, and district time for ?sse:sm‘?"ts Ia"g number of ~ |andall
Biology, Chemistry, | instructional | development | oo involved in | stakehoiders
French 1 and 2, personnel , district developing the assessments . -
Spanish 1 and 2, World instructionat
< - History, US History personnel

2. Analyze results of | Dept chairs, District Curricular and | January 2006 Written report to -
common 1* semester core subject instructional | instructional changes and ongoing department chair -
assessments ir order to | area teachers, personne, based on findings . o committee (IPC) -
revise curriculum and | district dept chairs, | - - |and all
instruction for following | instructional | teachers, : : stakeholders

K year personnel, and ' ‘ ' ‘
- administrative - | department
liaisons to meeting time
departments




Component B

SANTA MONICA HIGH SCHOOL ACTION PLAN - SPRING 2005

| PERSON(S) g ‘ ' REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES ASSESSMENT PROCEDURES TIMELINE PROGRESS
INVOLVED '

3. Develop and administer | Department District Assess the number of July 2005 Written report to
common end-of-year chairs, core. | funded classes that complied with | through January | department chair
assessments in English, | subject area | training and | 2dministration of - \ 2006 committee (IPC)
Algebra, Geometry, teachers, and |timefor fsserfsm?f_“s Iang number of and ail
Biology, Chemistry, distri sachers involved in .

Frengg 1 and 2, K inzgi.?ct;tional ?Zﬁmm‘em developing the assessments stakehoiders
Spanish 1 and 2, World | personnel instructiona! |-
History, US History personnel

4, Analyze results of Department District Curricular and , January 2006 Written report to
common end-of-year chairs, core instructiona! | instructional changes and ongoing department chair
semester assessments | subject area personnel, based on findings committee (IPC)
in order to revise teachers, and | department and all
curricuium and district chairs, stakeholders
instruction for following | instructional | teachers,
year personnel, and

administrative | department
liasisons meeting tin.c -




Compone,.. 3

o

assessment data

team

PERSON(S) , REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE PROGRESS
INVOLVED a ‘ ‘
: nd administer | Department District Assess the number of July 2006 Written report to
° Ec?r\:\?rl\%?\ienchmark .chzfirs, core funded classes that complied with | through January department chair
assessments in English, | subject area | training and | 2dministration of 2007 | commitiee (IPC)
Algebra, Geometry, teachers, and | time for ta:sg::mgnts Iang.number of : ‘and all ‘
Biology, Chemistry district development | achars involvec in stakeholder.
4 1] . s
French 1 and 2, instructional |, district deveioping the assessments
Spanish 1 and 2, World | personnel instructional
History, US History personnel
6. Analyze results of Department District Curricular and January 2007 Written report to
common benchmark chairs, core instructional | instructional changes and ongoing department chair
assessments in order to | subject area personnel, based on findings - - committee (IPC)
revise curricuium and teachers, and | department ' and all
instruction for following | district chairs, stakeholders
year instructional teachers,
personnel, and
administrative | department -
| liaisons meeting time
7. Continue to develop, House SLC Grant, | Each House has an. April _2005 and | Written report to
| evaluate, and revise, Leadership House intervention program that | ongoing Hous_e‘ and‘
house-based meeting time | targets particular students Administrative
interventions based on : | . -




Component C

Component C

SANTA MONICA HIGH SCHOOL ACTION PLAN - SPRING 2005

h]
13

decision-making process

RATIONALE: To enhance school culture at Sam::hi by increasing the involvement of students in the

EXPECTED SCHOOLWIDE LEARNING RESULTS ADDRESSED; All

PERSON(S) | :
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE REPORT OF .
INVOLVED - \ o PROGRESS

1. Adiverse school-wide CEO, Mecha | District ‘ Meetings on calendar May 2005 and | CEO wiil report
stud_ent group and BSU support staif, ' : ongoing development of
participates in decision- | student admin team, Record of meetings. ‘meetings and
making by meeting leadership, and CEO relevant survéy
once a month with ASB clerical Student surveys, results with
CEO. teadership, support interviews, etc. reflect that superintendent

and other students have more and all staff and
representative impact initiating and students
student shaping student activities

groups. and policies.

2. House-based student House District Student participation May 2005 and | House Principals
groups participate in Principals, support staff, | guides House activities ongoing report to admin
dedision-making by Teacher- admin team. | and House meetings. - _lteamand to .
meeting once a month | Leaders, and house Record of meetings House teachers &
with House leadership. | Advisers, assistants | Student surveys, students.

classroom interviews, etc. reflect that '
teachers, siudents have more Student
students " impact initiating and leadership reports
shaping student activities survey & -
“and policies. interview results.

16
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'SANTA MONICA HIGH SCHOOL ACTION PLAN ~ P

[

%5 200

PERSON(S) REPORT OF
ACTION STEPS RESPONSIBLE/ .| RESOURGES ASSESSMENT PROCEDURES TIMELINE PROGRESS
o INVOLVED '

3. Schedule regular Asst Principal | Asst Monitoring by admin team | September H_ouse Principals
mestings between inchargeof | Principalin | 2005 and will report
House adult leadership | activities, charge of Record of meetings ongoing development of
and elected Student House activities, meetings with
House Reps. Principals, | House Student surveys, admin team and

Teacher- Principals, - |interviews, etc. reflect that House teachers
Leaders, Teacher- students have more will use student
Advisers -Leaders, “impact initiating and | input to guide
Advisers, shaping student activities House activities
classroom and policies. and House
| teachersand | = meetings
House
assistants

4. Research and explore | House Other school | Updates will be sent to September Committee
the creation of a school- | Principals, sites where | staff 2005-June 2007 pre§ents formal
wide advisery period for | Teacher- advisery is in - findings to staff,
all students Leaders, place, district _stuc!c-_mts, and

Advisers, personnel, families
teachers, students,

students, supt, CEO, -

“union and training

representative

s, and district
personnel

1




Component C

SANTA MONiCA HIGH SCHOOL ACTION PLAN — SPRING 2005

PERSON(S) o : REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES ASSESSMENT PROCEDURES . TIMELINE PROGRESS
INVOLVED
. Gather House-specific | House Student Evidence of student June 2006 - | House Principals
data, in particular in the | Principals, groups, responses to questions | 2007 ‘and teachar-
areas of safety, Teacher- Hc?usg about safety, leaders will share
personalization, and Lea‘_ders, Principals, personalization, and data with House
House connectedness | Advisers Hoqse House connectedness teachers and
assistants, students and will
Freshman incorporate data
Seminar into House
teachers, meetings
and advisers




Compone... O

Component D

SANTA MONICA HIGH SCHOOL ACTION PLAN ~ SF G 2005

¥

RATIONALE: Develop and implement strategies to accurately assess disaggregated school data and
distribute it to the staff in ways that may be used effectively by teachers to guide instruction.

EXPECTED SCHOOLWIDE LEARNING RESULTS ADDRESSED: All

PERSON(S) \ :
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE REPORT OF
INVOLVED . , PROGRESS
1. Improve site access to | Administrator | Admin team Staff receive needed data | June 2005 Dept chairs,
data agsngned to and teachers ' House Principals,
district IT and teachers
department, report improved
district IT access to data
services, dept
chairs
1. Analyze data regarding | District District | Review data and compare | 2005 and Wrritten report to
success of any and all | technology support yearly data ongoing teachers,
intervention programs, | support ' administrative
such as: Literacy, personnel, team, and school |
Alg/Bio Block, Math pupil services board
support systems, and | personnel,
Summer Bridge | House
Program Principals, and

teachers

13
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b nent D SANTA MONICA HIGH SCHOOL ACTION PLAN — SPRING 2005
omponen

PERSON(S) | ~_ REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE PROGRESS
a INVOLVED | :

2. Train teachers how to District Teacher- Review of House and . Fali, 2005 House meetmg
interpret and apply technology leaders, department agendas will evaluations
student standardized support District demonstrate reflection on
test data to evaluate personnel, Ed | technology | instruction based on
and modify curriculum | Services support student data.
and instruction. personnel, personnel 4 ~ .

House '
Principals, and
dept chairs _

14
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Component E

'SANTA MONICA HiGH SCHOOL ACTION PLAN — SPF

' 1 2005

RATIONALE: Increase commumcatlon between all stakeholders and involve in the declsnon-makmg

\ process to promote student achievement®.

EXPECTED SCHOOLWIDE LEARNING RESULTS ADDRESSED: All

PERSON(S) S ‘
ACTION STEPS RESPONSIBLE/ | RESOURCES- |~ ASSESSMENT PROCEDURES TIMELINE REPORT OF
1. Det\)/;eIOp and rpake - Administrative | Students - All teachers will have a September Rubric made
pu _1c.Samoh|.s ' team, and parents | copy of the rubric in the 2005 available to all
dlsc1pl!ne (ubrlc in order | teachers, and ' Staff Handbook stakeholders and
to clarify discipiine Pupil services - available and will
across Houses personnel 1 be discussed in
: House mestings
2. Create and publicize House Students All teachers will have a September Guidelines made
guidelines of House | Principals, and parents | copy of the House 2005-June 2006 | available to all
operations to promote | Teacher- | procedures in the Staff stakeholders and

clarity and set clear

Leaders, and

Handbook

discussed in

expectations within and | House House meetings
among Houses. Assistants, ) 1
and teachers
3. Gather evaluations from | House House Evaluation forms are September Content of
House teachers at Principals, Assistants distributed at every. House 2005 evaluations
every meeting to inform | Teacher- ‘ ‘ meeting impact House
House practice Leaders agendas

*See also Component C for other action steps that increase stakeholder role In declsion-making.

15
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SANTA MONICA HIGH SCHOOL ACTION PLAN - SPRING 2005

\ PERSON(S) - » _ ; REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES ASSESSMENT PROGEDURES - TIMELINE PROGRESS
INVOLVED |
4. Re-establish Faculty Union Administrativ | Regularly scheduled September Minut'es of FAC.
Advisory Committee representative | eteam | meeting between FAC and | 2005 meatings with
(FAC) s teachers CEO : CEO
' disseminated to
staff
5. Members of school Leadership Cierical Agendas and record of June 2006 Muitiple formats
leadership groups (IPC, | group support meetings; Administrative used to
House teacher-leaders, | members; evals, SCORE and FAC communicate
Governance, SCORE, | dept chairs; surveys will reflect regularly and to
FAC) act as active two- | admin team; improved staff response solicit input from
way liaisons between teacher- staff
their constituents and leaders:;
the administration, committee
communicating chairs.

proposals, concems,
suggested agenda
items, decisions, and
minutes from each side

" to the other, and
likewise communicating
in both directions the

responses to these
proposals, coricemns,
|____etc. '

o
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-

needed

PERSON(S) | | REPORT OF
ACTION STEPS RESPONSIBLE/ | RESOURCES | ASSESSMENT PROCEDURES TIMELINE PROGRESS
INVOLVED | \

. Increase Administrative | Parents, HiPlaces survey resulits May 2005 and | Bi monthly
communication with all | team, students, will refiect parent ongoing communication
parents teachers, Pupil - perception that ) _1 biwn House and

SOL/ELAC, |[Services | communication has families, timely -
AAPSG, and | personnel, improved. ' response to -
community DistrictIT - | - parents by House
liaisons SeNiceS_, |eadership[
district teachers, regular
dialer, and - comm btwn
email lists Houses, Liaisons,
and parent
groups.

. Design support systems | Administrative | Parents, HiPlaces survey results September Bilingual support
for non-English team, students, wili reflect parent 2005 and services |
speaking families at teachers, Bilingual perception that bilingual ongoing connected with
events such as Open SOL/ELAC, staff, Pupil communication has ' each House
House and Back to and ' Services, improved. cqnnect families
School Night and community dialer, with translators at
ensure that translations | liaisons translation school events.
are provided for system, - 4
dominant languages as email lists

17
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. Assign to each House
the responsibility for
creating and
impiementing a process
for autonomous House
decision-making '
regarding instructional
programs, activities,
and resources, where
those decisions do not

negatively impact other
Houses.

Administrative

| team, faculty

and staff of
each House.

Clerical stalt

“By-laws” from each
House describing new
decision making system.
Minutes of House
meetings.

September
2005 and
ongoing.

Admin team and
House leadership
report to all staff.

18
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Introduction

As part of the on-going effort of the U.S. Department of i ducation to study the process of implementing Smaller Learning Communities
(SL.Cs) and to identify needs for technical assistance, a sil visit of the Santa Monica-Malibu Unified School District implementation site was
conducted on April 26, 2005. The purpose of the site visii was to help Santa Monica High School identify strengths and weaknesses in their
implementation process. The district and the school can e the findings and data presented here to “study themselves,” and make important
decisions regarding their SLC efforts.

To fully understand the progress each school is making, tl.c site visit team collected information from the following activities:

* Interviews with administrators and project evaluator
* Focus groups with students and teachers

*  (Classroom observations

¢ A document review of the proposal and self-study to.ls

These sources of data provide a snapshot of how the scho:.| operates its strengths and the challenges it faces as they work on their SLC
implementation.

In our role of site reviewer, we tried to bring an outside pcispective to the school, based on the analysis and triangulation of the various data
elements. This outside perspective is based on a brief visit and does not necessarily represent the many dimensions that comprise a school and
its context. This report is not intended as a summative pr-»:ram evaluation nor is it a comprehensive study of all facets of the school. Rather, it
is a critical friend review that can produce new insights {.;: the leadership team as it plans the next steps in its SLC implementation. The report
is organized around the responses to the interviews and fucus group questions. '



Goal 1: The

implementation of
structural designs to
facilitate the
transformation of the
current traditional
comprehensive high school
structure to the formation
of six autonomously
functioning small high
schools.

_release time for teacher leads.

Summary of Findings

Program Overview: Santa Monica High School (SMHS) is located in the city of Santa Monica, CA in western Los Angeles County. It is part
of the Santa Monica-Malibu Unified School District and has an enrollment of approximately 3,500 students. The school serves a diverse
student community comprised of 50% white, 33% Latino, and 11% African-American students. The SLC program at SMHS is a complete
redesign of the comprehensive high school into six small schools each serving students in grades 9-12.

Wall-to-wall implementation of six SLC houses
(grades 9-12). :
The assignment of lead admmlstrators (House
Principals) for each house to oversee and manage
the day-to-day operations of each SL.C.

The selection of teacher leads for each house and
the allocation of grant resources to fund daily

The allocation of two advisors (counselors) per
house.

The assignment of an administrative assistant and
community liaison for each house.
Each house has its own location on the campus to

facilitate identity, and house administrative offices
are located within that area.

To develop an orgamzatlonal plan to gulde the '
implementation of SLC activities, academic
scheduling, house responsibilities, and
professional development for teachers.

To provide house principals with support and
professional development in the areas of
instructional leadership, time management and
group facilitation skills to address issues of
administrative continuity across the houses.

To maintain a balance between the large traditional
high school with a strong historical community
connection and school-wide activities with the six
SLC houses.

To establish better coherence with the new
administrative and staff structure of CEQ, house

principals, teacher leaders, advisors and the
teaching staff.

Goal 2: Over the next three
years, student endorsement
of “most of the time” or
greater on the following
HiPlaces survey items:

a. Sense of belonging in
this school

Ninth and 10® grade students expressed a strong
sense of belonging in their house programs and
seemed to value having some classes with the
same group of students,

- How to better connect 1 1% and 12" grade students

who express a strong lack of connection or
involvement with their houses. Most 11 and 12

grade students take very few if any classes in their
house.

How to provide teacher common prep time for

collaboration in the areas of student support, end
curriculum development and interdisciplinary
teaching.




b. Teachers take a
personal interest in
‘students.

¢. Students feel like they

can talk to a teacher or
other staff member to
seek help with
academic problems or
personal/family
problems.
Will increase 10
percentage points in each
of the following three
years.

The assignment of tw :«ivisors to each house to
work with the same stu-i-nts for four years has
shown the potential for increased personalization
for students. '

To develop activities within each house to foster
student engagement and a positive sense of
identity and connection to the house for both
students and staff. ‘

To develop freshman seminar to provide additional
student support.

How to implement house-based professional
development for staff in the areas of
personalization, house identity and teacher-to-
teacher communication,

For the school community to determine what

autonomy and identity characterize each house
within the large school structure.

Goal 3: A five percentage
point increase in.each of
the following three years
of parents agreeing (or
strongly agreeing that they
feel comfortable at the
school and believe the
school considers
collaboration with them to
be important, as revealed
by the HiPlaces Survey.

All houses have conduci.:d parent meetings. Some
houses have held faculi,, parent and student
dinners and academic v.urkshops.

Some houses regularly < nmmunicate with parents
via emails and newsleticrs.

HiPlaces survey data bitween 2003 and 2004
showed an increase from 82% to 90% of parents
endorsing that they agreed or strongly agreed that
they feel welcome at the school. The baseline
taken in 2002 was 76%.

How to increase the percentage of parents (from
all student sub-groups) who attend house meetings
and participate in house activities.

How to improve communication with parents who
do not have email access.

Goal 4: A five percentage
point increase in each of
the foliowing three years
of teachers endorsing that
house leadership
adequately meets
professional development
and individual learning
needs of teachers based on
the needs of their students.

Houses have conducted learning walks to engage
teachers in dialogue coicming areas such as:
principles of learning, {i-:us on clear expectations,
academic rigor, the thirking curriculum,
accountable taik, AVID} stratepies, standards-based
curriculum and scaffolding strategies.

Some Houses have policd teachers to determine

their teaching strengths snd weaknesses and which’

strategies would have il.» greatest impact on
increasing student outceines.

How to decrease the level of teacher and
administrative tum-over.,

How to balance professional development time
between house and departmental needs.

How to increase teacher input into the professional
development agendas in all houses and school-
wide, '

How to develop reliable benchmarks on
professional development utilization in the
classroom. i




One House has taken the lead in developing 2
professional development series on “differentiated
instruction.”

The district has provided literacy and math
coaches who provide-demonstration-teaching
sessions and work with teaching staff,

Public display of student work for other teachers
and members of the community.

Teacher leads have provided support through the
BTSA (Beginning Teacher Support and
Assessment) program.

How to develop periodic measures to determine
the impact of professional development on student
success.

Goal 5: To improve
academic achievement
across all major subgroups -
|| as revealed by standards-
based test scores,
CAHSEE, and GPA.

Met AYP target scores in all three areas.

Met API growth targets school-wide and for all
sub-groups except white students,

Houses have developed a variety of intervention _
strategies aimed at improving student achieving
across ail academic areas.

Academic improvement is illustrated by increases
among the student sybgroups, including students
with disabilities (from 9% to 16% from proficient
to advanced in English language arts [ELAD},
economically disadvantaged students (from 13% to
21% from proficient to advanced in ELA), 10"
grade students (from 13% to 21% from proficient
to advanced in ELA), 9" grade African-American -
students (from 21% to 24% from proficient to
advanced in ELA and 24% to 36% from proficient
to advanced in geometry), English learners (from
1% to 17% from proficient to advanced) and 10"
grade Latino students, (from 21% to 24% from

proficient to advanced in ELA).

Innovations in instructional approaches such as
algebra/biology three period block, honors options,
AP, AVID and tutorial programs.

To continue to decrease the achievement gap

~among significant sub-groups.

To develop additional periodic assessments in
math, reading and writing aligned to state
standards and California high school exit exam
standards for all houses.

To evaluate strategies across houses, which are
being used to provide intervention support for
identified students.

To ensure that smaller achievement gaps and
student academic improvement is maintained in all
six houses,




Fmdmgs for Progress of rmpiementatlon in SLC Domams of Practlce

The dlstnct is to be COTMC:i: !ed for 1tslevelof suppo r the lmpicmentahon of the SLC grant The
superintendent has provided strong leadership and vision in his commitment to the SLC model. The central
office has allocated resource (both financial and personnel) to support the structures and strategies needed for

Bmldmg-lcve] support - Thereisa hlgh levcl of -,chool-\mde support for the hlgh school redesxgn at SMHS The ass1gnment of
house principals, advisors (counselors), teacher leads and clerical staff exemplifies the commitment on the
part of leadership and staff to the implementation of SLC.

* There is a need to contitiue to develop stakeholder understanding and meaningful part1c1pat10n in the
expansion of the SLC priigram to upper grades.

Teaching and learning  ~ | = All core subject area teachers have been assigned to one of the six houses. There is some teacher teaming

teams and collaboration, thouy | the levels vary greatly from house to house.

*  There has been some sit::- and house-based professional development that needs to expand into areas of
teacher teaming and intc :\Iisciplinary instruction. Teachers expressed the need to focus on this area of
teaching and learning trams in year three of the grant.

Rigorous, relevant » Standards-based instruc.ion is the core of all subject area curricula. The houses are not theme- or career-

curriculum and instruction oriented. ' ) -

*  Advanced Placement and AVID courses are in place. In upper grades, students do not take a majority of
their classes in the hou:. they are enrolled in. Higher house participation occurs in core courses at the lower

grades.
Inclusive programs and *  Allsix houses are balan:ed with regard to student demographic data.
practices * Students do not make « !{-selection for house placement.

* The staff rated itself a ti. ce out of five in the area of teachers using a variety of instructional strategies, and
offer alternative assignri..nts to give students a choice.

Continuous program *  The school is to be comamended for the use of the five domains of practice tool as part of their continuous
improvement improvement plans.

*  The school is in the proc:ss of increasing its evaluation process and protocols.
Evaluation * The school and district i ¢ working together to secure a new external evaluator.
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Recommendations

Rl e

SSanie

reflects the diversity of the student population.

Continue to provide support in financial, personnel and other resources to sustain the
implementa tion of the program.

Provide incxeased data support to the school to allow all teachers and houses to use specific
student data to inform instruction. _ :

both for indivi i
o ' s = T SR x e e Seemr—— -

Focus reso
Design the 1master schedule to support common planning time for all teacher teams and all

houses.

Develop a specific plan to expand the SL.C implementation to grades 11 and 12 ina way
which meets the goals and objectives of the SLC grant and overall school redesign focus.

Develop and implement additional assessment and benchmark tools to regularly evaluate
student achievement. -

Provide data to all teacher teams and provide professional development for all teachers and
support staff in how to use data to inform instruction.

Hire an external evaluator and develop a plan for continual evaluation as part of th
continuous improvement plan. ‘

i -
Develop and implement an action plan to increase student voice in decisionrmaking which




a. Executive Summary

Project Status Narrative
Executive Summary

\

While we recognize the importance of connecﬁng our 1% and 12" graders into our
House systern (whether by classes offered or rite of passage project work), we have made
a deliberate deczsmn to confine our focus to 9" and 10™ grade students for another year.
We will, however, continue to monitor personalization and achievement of our upper
classmen in order to pull them into intervention programs as needed as well as to
Jongitudinally determine the effectiveness of a smgle adviser and principal trackmg
students all the way through their high school experience. This is of vital importance as

we embark on year 3 of our Small Learning Communities work, meaning 9™ graders who

- began with a particular advisor are transitioning into 11" grade and importantly their 3™

year wnh that adviser and principal. Tt should be noted, however, that in many cases such -
longitudinal data will not be available as turnover has undermined the connection. The
good news is between the past two years such turnover has been drastically reduced with

House principal turnover moving from 4 of 6 lost as we moved into the 2004-2005 school

‘year, to only 1 out of 6 lost moving into 2005-2006, and Adviser lost going from 7 of 12

lost to only 3 of 12 lost during the same time period. |

The 2004-2005 school year saw some improvement in personalization, although not to
the extent we had hoped for. While the disappointment may have been largely a function
of the turnover described above, it was most likely also due to the fact that several |

students were not scheduled into many classes with the teachers within their own house,

~ undermining our sense of “small community” and the impact of House-wide decisions on

- our own students. Large class size was also a major impediment to our goal of

personalization, as it is in the classroom where students spend the lion’s share of their
time and from whence they will form a large proportion of their perspective. While
2005-2006 has seen a reduction in some class size, we still struggle with increasing the
number of students who are being taught by teachers within their own house. In fairness
to each House’s master scheduling team, however, the decision by each House to create
common planning periode for each House’s 9™ and 10" grade teams added a very
difficult variable to overcome. Lastly, we are gravely concerned with the validity and

reliability of our Hi-Places survey instrument due to its incredibly long and cumbersome,

Sk Prc7ﬁe£§
i37'z3§.' '




_a. Executive Summary

structure, as well as-its failure to disaggregate data by House (thus negating our ability to
determine which [if any] House practices are functioning effectively). Several students
(and members of all other stakeholder groups) have voiced their overwhelm with the
instrﬁment as well as admitted their tendency to © _]ust bubble whatever” if they complete

it at all (note we have very few parents submit a survey at all) We are currently

* exploring othér survey instruments in hopes of finding one of hlgh vahdlty, rehablhty,

and directness with respect to our objectives.

Although House principals p_artlmpated in biweekly professional development geared
at improving their presentati‘oﬂ of staff development, we did not attain our objective of a
5 percentage point increase in teachers believing they were being provided with
professional development that at least édequately met their needs or'those of .their
students On a positive note, however, we did collectively improve, with the statistical
differences between Houses npt being 51gmﬁcant At least 2 factors could have affccted
the degree of improvement observed: 1) WASC, 2) The fact that the SCORE (Samohl
Coﬁzmittee On Redeéign Efﬁcacy) allowed only; for endorsement of valuable professional
development during House meeting time, invalidating the professional development
provided by at least one House as “classroom pull out time™. WAS;C to be sure, severely
diminished House time avallable for not only professional development, but aiso for
talking about students. This was even more severe than for most schools as we chose to |
do all our WASC work during one year rather than two, having focused the year befdre
on our first full-fledged work on small learning communities (Houses).

Academic achievement for our school in general has shown some tremendous gains,
and some disappointing stagnations. On the positive side,-our API scores are up by an
incredible 46 points over 2 years (25 in 2003-2004, 21 in 2004-2005)., CAHSEE pass
rates continue to inch ever closer to IOO%, with our greatest gains shchasing 6ur Latino,
African American, and economically disadvantaged groups (thus providing some
evidence of a diminished achievement gap). On the disappointing side,r we did not
achieve our goals in either STAR testing or diminished nufnber of students with GPAs
lower that 2.0. At this point, however,.it is our contention that what i1s most needed is a
bit of patience to allow for maturation of intervention programs. As we begin to more

quickly have access to data involving struggling students within each House, House




a. Executive Summary

leadership and teachers can more quickly evolve to tajlor and alter programs based on
the needs of those individual students. At this point everyone recognizes the importance
of dévelop_ing. benchmarks for student progress that more efficiently and effeétively '
provides House leadership and teachers with the information they need to monitor
programs and practices. While it is the burden of the House to develop benchmarks for
their own intervention programs, the district has moved to support the development and
1mplementat10n of district-wide common assessments across all academic domains.
These standards-based assessments will be administered to students at the end of each
semester beginning in the 2005-2006 schoo] year. It is hoped that such assessments will
more tightly align teacher practice and curriculum with the California State Sfandards,

_and that such alignment (and clarity of Jearning expectations) will enhance STAR testing -

scores and overall achievement.




b. k. ram Objectives — District Level

Program
Objectives/Milestones

Implementation of the
structural designs to _
facilitate the transformation
of the current traditional
comprehensive high school
structure to the formation
of six autonomously
functioning small high
schools.

Status

With respect to buildings,
teachers, administrators,
and advisors, the structure
of six Houses is-in place.
Furthermore, consensus
‘between school-wide and
house leadership was
reached to allow houses to
effect any chanige they

- deem necessary to meet the

needs of House learning
communities as long as
such change does not
negatively impact the
school at large or any other
houses. '

Continued struggle to
increase the number of oth
and 10™ graders scheduled

" into classes within their

respective houses. -
As yet, no scheduling or
programmatic changes

effected for 11" and 1291

grade students at large.

Comments

We ﬁave made a deliberate
decision to improve house

- structures and services for

9™ and 10" graders before

- venturing into programs
_ geared solely for the benefit

of 11" and 12" graders.
We are concerned with

~ thinning resources before

solid and effective
structures/programs are in
place for our initial 9°/10"
focus grade groups.




b._"l'mgram Objectives — District Level

Program
Objectives/Milestones

Over the next 3 years,
student endorsement of
“most of the time” or
greater on the following Hi-
Places survey items:
sense of belonging in the
school, teacher taking a
personal interest in
students, students feeling
like they can talk to a
teacher or other staff
member to seek help with
academic problems or
personal/family problems
will increase 10 percentage
points in each of the

- following 3 years.

Status

Some school-wide
improvement in these areas,
although not to the 10
percentage point level.

" Comments

Significant problem in
interpreting Hi-Places data
for several reasons:
1.. Data not
© disaggregated by
House
2. Since 117 and 12
graders are not
included in most
meaningful House
~ prograrms, nor
taught by House
teachers, it is not
currently realistic
(or valid) to map
their responses onto
SLC goals. 2
3. The overwhelming
and cumbersome
length of the Hi-
Places survey (for
all stakeholders,
including students)

may be
compromising the
instrument’s
validity and
reliability.




b.1. fam Objectives — District Level

Program
Objectives/Milestones

A 5 percentage point
increase in each of the
following 3 years of parents
agreeing (or strongly
agreeing) that they feel
comfortable at the school
and believe that the school
considers collaboration
with them to be important
as revealed by the Hi-
Places survey.

Changes'

No changes

Status

Guarded success in
attaining this objective.

Did reach the objective, but
see comments. '

Comments

High concern with
relatively few parents who

~ participate in the survey.

Must implement changes to

* increase percentage of
_respondents. Length of

instrument and language
may be problematic. Will

' discuss with parent focus
_ groups.




b.P. _ am Objectives — District Level

Program
Objectives/Milestones

A 5 percentage point
increase in each of the
following 3 years of -
teachers endorsing House
leadership adequately -
meets (or more than
adequately meets)
professional development
and individual learning
needs of teachers based on
the needs of their students.

Chang. es

No changes

~ Status

Some small improvements

in this area as indicated by
the SCORE (Samohi
committee On Redesign
Efficacy) committee
survey. Improvements,
however, did not gain the
benchmark 5 percentage
points.

Comments

WASC work severely
impacted House meeting

time. This was especially a
problem because WASC
work was not spread over 2
years, but rather
consolidated into one single
year. Furthermore, the
SCORE data gathering
instrument did not allow for
endorsement of the fact that
at least one House
conducted Professional
Development outside of
House meeting time (but
within the school day). -




b.1. _ram Objectives — District Level

Program
Objectives/Milestones

Academic achievement is
improved across all
subgroups (whether or not
they are deemed significant
by the state of California).
Scores will demonstrate
improved achievement on
standardized tests such as
CAHSEE and standards
based tests such as STAR,
as well by improvements to
the schools’ overall GPA,
Specifically, in each of the
following 3 years, student
measures of achievement
will show a
e 3 percentage point
increase in STAR
testing
e | percentage point
increase in the
student pass rate on
CAHSEE ELA and
Math.
e 5 percentage point
decrease in students
with GPA below 2.0

Changes

No changes

Status

Review of available data |

~ reveal that several

subgroups did not meet the
3 percentage point increase
target on STAR testing.

All subgroups made (and

_exceeded) the growth target
for CAHSEE, with Latinos, - '

African American, and
economically
disadvantaged groups
showing the most’
significant gains.

API for the school at large

has increased an astounding

46 points over the past 2

years (25 +21), with again

greatest gains being
amongst the groups.
described above.

GPA data reveal we have .
not yet met our goal of
decreasing the number of |
students with GPA less
than2.0. '

Comments

School-wide and House
specific programs geated af

- addressing the most

resistant problems at our

- school (low STAR and low

GPA amongst under-

 represented groups) are still

in their infancy. Houses

" are continuing to develop
“intervention programs and

appropriate benchmarks to
gage progress. A school-
wide commitment to
creating a master schedule
with common planning
periods for 9™ grade and
10" grade core teachers

- within each House was

effected for the 2005-2006
school year. The fruits of
such efforts bave yet to be
harvested. ‘
Furthermore, the district

has supported teacher-
authored creation of
district-wide common-
assessments in each high
school academic domain.




b.. ;ram Objectives — District Level

Program
Obijectives/Milestones

Comments

These State Standards

 aligned instruments will

serve as benchmarks to
inform teacher and House
practice as we move toward
improving student _
achievement. Common
assessments will be
implemented in conjunction
with, or in replacement of,
all finals for the 2005-2006
school year.




¢. Lessons Leamed and Planned Adjustments (District Level)

1) What lessOns have you learned about your project from the data collected for this

report?

L ]

- We must attend to our data collecting methods. Even under the best of

conditions, there is confounding of data due to the nature and complexity of
schooling and education. We do not need to.add to the problem by using
instruinents that are too complex and lengthy for our survey population to easily
and reliably negotiate. Furthermore, if the instruments do not. allow us to
disaggregate our data set by House, they are of only very limited value. They
may tell us whether we are succeeding or failing as a school, but will never be
able to inform us regarding the particular success a House has enjoyed, thereby
climinating our ability to purposefully co-infect one another with strategies
knowmn to be effective and evolve with mindful directionality.

There are no quick fixes. Orchestrating changes in the achievement gap (that is,
increasing STAR testing outcomes and minimizing the number of GPAs lower
than 2.0) will take deliberate, thoughtful, reflective, and patiént work on the part
of all stakeholders. It is also eritical that additional short-term benchmarks be
established along smaller steps so that we can determine change at least toward
our long-term goals. + - - . o |
We must begin work on master schedule early in the Spring semester so that we
can maximize the number of 9" and 10" grade students scheduled within House.
House principals must continue to 'work together and with School and District
level administrators in order to move toward providing more effective and
meaningful professional development within House meetings.

i

2) Describe the adjustments, if any, that you plan to make to your project, based on the
information collected for this report. _ :

Data gathering adjustments as described above

Focus on establishment of short-term benchmarks and other methods of short-
term monitoring of movement toward long-term goals.

Continue moving toward knowing struggling students better so that we can create
and implement more effective and efficient programs and courses of study
Continue 10 hold off on any 11" and 12" grade programmatic focus until we are
better meeting the needs of struggling o and 10" grade students.




d. Budget Information (District Level)

Describe the current status of your budget expenditures as shown in the fimancial
expenditures section of the cover page to this report. 1f you are not expendmg funds at
the rate expected, explain why. Describe any si ignificant changes to your bbudget resuhmg
from modifications of project activities. Do you expect to have unexpended funds at the
end of the budget period? If you do, explain why and provide an estimate.

Expendirurcs' for the budget include the following areas:

Professional Developrhent, utilizing teacher hourly and substitute release time to: '

e

o]

o]

Focus on the development and implementation of an
Advisory/Freshman Seminar course :
Collaboratively plan and ensure course alignment to established
State standards/professional teaching standards '
Develop collaborative, coaching and mstructxonal leadership skills'
of teacher leaders

Develop SLC skills of house principals

Develop skills of house advisors in supporting students in the SL.C
setting

Develop the leadershlp team of each house to mclude house
principal, teacher leader, advisors

Provide High School Redesign coaching support including -
professional development, team planning, training of instructional -
skills, planning of house community professional activities,
consultancies, short and long term planning to meet goals of the
grant, intervention/student support strategies

Determine intervention/student support strategies, with a focus on
9,10

Extend knowledge and skills through conference/travel focused on.
improvement of instruction for all students and attendance at SLC
training

Provide books and resources for SLC and high school
improvement to the leadership team of the SLC Houses

Teacher Leader role in the Small Learning Communities

Direct/indirect costs

Support Collaborative planning :
Support of newly hired and more experienced teachers

o 0 00

Providing communication among all stakeholders in the
house _
Working with Student Advisory groups in each house

O

The grant was received in October, 2003. Therefore the teacher leader positions were not
funded by the grant during the first year, due to the arrival of the funds after the opening

Enhancing skills to lead professional development activities




of the school year. This funded item of teacher leader time is increased in year 2 and 3 of
the grant to fund the role and part of the time of teacher leader for each house The funds -
not expended during year one are mtent]onally carried over to allow a 4™ year of
1mplementat10n, per Federal guidelines, since the grant was received after the school year
had begun. -

The Redesign (SLC 1mplememanon) coach was funded fully durmg year one at $50,000
- by a grant the District received to-implement a redesign of the large comprehens:ve high

school. This was established prior to applying and subsequently recéiving the SLC grant.
Tt funded the year prior to year 1 of the grant, and year 1 (2003-04). During year 2
(2004-05), the District grant only supported $15,000 for the Redesign coach. Therefore,
the new contract/time commitment for the redesi gn/SLC coach was reduced to
$39,000/year, and $24,000 is being supported by the SLC grant for the 2004-05 school
year. In the third year of the grant, the Coach is available by telephone and email for
continuing support, but will not be on site to provide coaching support unless time =
becomes available.

There has been a change in the professmnal development fundmg of the grant from year -
one to years 2'and 3. Asa result of funding available, due to less funding of the teacher.
leader positions in the early years of the grant, additional funds have been directed' to-
professional development, to focus on student support for academic achievement for all
and the development of an advisory program implemented first for all ninth grade
students. It also supports continued training and development for the leadership team of
each house

The external evaluator for this grant is funded at $5200/year, a change from the prevmus
year when the work was completed pro bono.

- Itis ant;c;pated that all of the funds w111 be expended at the culmination of the grant
Focus will be on Teacher leader, House Principal and Leadership team training and

support; Student Support strategies: Profess:onal Development and Coaching and support
of the Redesign/SLC process.




‘Small Learning Communities at SAMOHI
Evaluation of Year i

Hilary Rhodes
February 21, 2006

Background

* Fait 2003, SAMOHI began its transformation into six
small learning communities.

» Grant from U.5. Department of Education requested
evaluation at the cenclusion of first three years,

Research Questions

« To what extent did SAMOH! achieve its SLC goais
" during the second year?

» What facilitated SAMOHI's redesign efforts?

* What impeded SAMOHI's redesign ability 1o meet
these goals?




Data Sources

* Qualitative Data:
— Ten focwus groups (facuity and administrators)
~ Three surveys '
+ HiPlaces (students and parents)
« SCORE (teachers) .
« House seit evaluations (house committees)

« Schoot Records:

- GPAs
- Standardized tests (API, AYP, CAHSEE, CSTs)
— AP enrolirment and exam resuits

Results—the VSLC Goals

« Transformation of school structure
. Stu.dent engagement

= Parent involvernent

* Teacher support

» Academic achievement

Deliverable 1: School’s Transformation

* Sructural reofganization completed in Year 1,

» For year 2, majority of 8 and 10 graders in house
classes at least 75% of the time.

« House office appreciated as the community hub by
some,

* Having the same students for multiple years has
both pros and cons.




"

Deliverable 1: Autonomy

» |ssue of autonomy of houses raised during Year 2.

uWe wanted 10 be the loose caboose. We'd have
ali these ¢reat ideas that we'd fike todo as a
house but we couldn’t do them because we're
- notreally @ separate school. So pecple can
have great ideas but unless you're going 1o
break fre€, you couldn't really do it.”

—Teacher

Deliverable 2: Student Engagement

* Litlle change in students’ perception of a positive
schooi climate by major sub-grouping.

+ Little change in students’ perception of teachers
providing support by major sub-grouping.

« improvernent in students’ sense of ability to seek
help from SAMCHF's adults,

Deliverable 3: Parent invoivement

HiPlacas Parent Survey 2002-2008
Dm0 Moo osas
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Deliverable 3: Parent involvement

1 feel like [parents] know that it is easy to get 2 hold
of counseltors now and so they do it. They pick up
the phone and say that this is going on or I'm
concerned and want to fill you in. | think that
everyone pretty much knows that we are more
accessible and [that] they [can] call or email us at
any time.”

—Adviser

Deliverable 4: Teacher Support
* Teachers attitudes 2ppear 1o have improved, albeit with substantial
variation of resuiis accos9 houses.

« 3 percentage points port house leadership providas
quality professional devslnumenl [33% vs, 36%}

« § percentage poinis more rapon house meetings provide
‘meaningtui coliaboration (48% va. 54%)

. 171 nts more re their iceas |
honso ne:ae?:hmss% . Sygport their ideas are valued by

3 percentage point more report house meet avide
e s . Sy R prow

+  No reported change in job salisfaction

Deliverablie 4: House Leadership

+ Some houses feet that their house principal is a
~ styong leader

» EfHective teacher-leaders

+ More advisers better for students




Delive rable 4: Stumbling Biocks

* Communication
« Consistency ©f enforcement of school-wide policies

* Opporiunities for subject specific professional
development

= Tension between houses and departments

Deliverable 5: Academic Achievement

Median AP Scores
All California High Schoola va, SAMOH] 2001-2008
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Deliverable 5: Academic Achievement
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Deliverab fe 5: Academic Achievement

101h Grade Mean Scaled Scores
ELACST 2002-2005
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Deliverable &: Academic Achievernent

Hth Crade Mean Scaled Scoers
ELA CST 2002-2008

Deliverable 5: Academic Achievement

* CAHSEE First Time Test Takers

- Pagsg rates for E-LA exam deciined one
percentage point to 89%

_ Pass rates for Math exam remained steady at
87%




Deliverab le 5: Academic Achievement

gth G raders Algebra 1CST Mean Scores 2003-2005
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Deliverablie 5: Academic Achievement '

10th Grade Algebra 1 C5T Mean Scores 2003-2005
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Deliverable 5: Academic Achievement

gth Grade Geometry CST Mean Scores 2003-2005
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Deliverab /e 5: Academic Achievement

1 0th Grade Geometry CST Mean Score
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Deliverable 5: GPA Results
)
pPercent of Students with GPAs Below 20
by Grade, 2003-2005
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Deliverable 5: Academic Achieverment

Percint of SNudents with GPAs Selow 20
»y Major Student Sub-Grougs, 2003-2005
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Deliverable 5: Achievement Gap

Achievement Gap: Difference between CAHSEE Pass Rates
Coucasian Students vs. Other Studen: Sub-Groups 2003-2005
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Deliverable 5: GPA Gap

Achievement Gap: Diffrrence Setween Percent Caucasian
Siudents with Below 2.8 GPAs and Other Sub-Groups
2003-2005 .

E 5,

——
0 200 TG B 2. 2008

Achievermnent Support in Early Stages

+ Experimentation With house intervention programs
* in-house, cross-disciplinary collaboration

“H really helps if you are struggling with a siudent and
somebody iSN't, and they can ge ah well, try this.. H

seems like it might potentially cul down on behavioral
problems because the kids are kind of caught, They .
Lnow that you're upstairs and that you're stross campus
and that we all talic. Solcan saYI why aren't you daoing

your chemistry hornework? | talked to your leacher and
she's concemed. They don't really have an out whereag if
we were all only in department buildings and there’s a
hundred other leachers here, the kids can more easily fail

through the cracks.”
-Teacher




Barriers to Growth

« Several large barriers impeded second year of
redesign

- WASC

- Turnover in house principals, advisers and
faculty

- Class size

Highlights of Year i

* Progress, nonetheless, was made
- Easing facuity resistance
- Increased house leadership planning time

— In-house, €ross disciplinary collaboration to
heip individual students

— Exparirmenis in student interventions

Opportunities for Growth

» Much work left to be done

_ Inconsistent enforcement of schooi-wide
policies

— Unreliable inter-house communication

— Need more subject specific professional
development

_ Lack of connection between house and student

10
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FRecommendations

Improve inter-house and campus-wide communication.

Establish consistent schoolwide discipline policies and
ensure that the guidelines are foliowed.

Focus on buiiding student community and house identity.

Take iessons frodm all house forays ino academic
nterventions and begin refining the pregrams to bring
academic achievement up.

Reduce class sizes and number of teacher “preps.”

Recommendations Cont'd
Encourage the growing cross-disciplinary collaboration
amongst house teachers.

Continve focusing on developing small ieaming communities
for 9ih and 101 graders. .

Disaggregate data 10 the house level.

Review data regarding disciplinary actions, attendance and
truangy, as these are all well accepted indicators of student
engagement.

Wark to ensure proper balance of redesign ocus among
teachers, stugents and their families.

A




Samohi Discipline Rubric

At §- -ohi, we are guided by progressive discipline. This means that consideration must be given to the nature of the incident, the
fre :y of the violation, annd the student’s overall behavioral record before disciplinary action is taken. The degree of discipline
imposed must be in proportion 1o the severity of the behavior and take in to account the previous discipline history of the student and
other relevant factors, while ensuring that each student receives the due process mandated by federal and state law. Depending on the

violation, academic consequences may also occur.

Student Action

" Potential Disciplinary Consequences

Forger).{.af readmit note, hall pass forgery, etc

Call home, Saturday School

Possession/ production/use of school documents (passes,
readmits, etc.) '

2 =3 days ISS

‘Cheating, plagiarism, copying homework, etc.

Saturday school or 1 - 3 days ISS

Truant

Saturday School

Found to be cutting class while on campus

Saturday School, or immediately brought to ISS if

multipie offense

Failure to attend Saturday School

1 day ISS

Smokmg or in p_ossesszon of tObaCCO products

Saturday School police contact (after flrst offense)

Repeatedly v101at1ng school rules (documented)

ISS 1f Saturday School not effectave

Profanity —conversational

Detention

Damages/ defaces/ school and/or personal property,
including graffiti

Restitution (minimum $25 repair cost) & Saturday
School ORISS  ***Graffiti — contact police as well

Leaves campus without permission

1 day ISS

Gamblmg

1 -3 days ISS

P1 o dty— directed towards another

1-3 days suspension {either ISS or out of school suspension)

Arranging or encouraging a fight between students

2 days suspension

Threatening language to staff or another student

1-5 days suspension (either 1SS or out of school suspension)

Defies School authority; fails to follow directions of staff
member; or disrupts the educatlonal environment

Suspension (discretion— either ISS or out of school

suspension)

Fighting

5 days suspension (option to have 3 days out of school;

2 days return to ISS for mediation)

Possession of drug paraphernalia

2-3 days 1SS

| Possession of a “dangerous object”, weapon, or replica

1-5 days suspension or ISS

Use of, threatened with, or possession with intent to use of a

2-5 days suspension; police contact

“dangerous object,” weapon, or replica

Steals/ possesses stolen private or school property

3 days 185 and police referral

Discriminates and/ or uses hate speech

3 — 5 days ISS; possible police contact

3 - 5 days IS5; possible police contact

Sexually harasses another student or staff member

Possession, use, selling, etc. of drugs & alcohol

See district drug policy (5 days suspension, 40 hours
cormnmunity service, 24 hours student counseling, 12 hours

parent counseling) Notify police within 24 hours.

Persistent, documented serious misbehavior that repeated

intervention fails to change (repeated fights, inciting violence,

etc.)

Possible recommendation to district for expulsion

?randish (not just possessing) a knife or weapon
sssess or furnish a firearm
« Possess an explosive device
» Sexual assault and/ or sexual battery
« Sell a conirolled substance

Immediate police contact with the exception of drug
sales, which require police notification within 24 hours.

Recommend to district for expulsion

Updated 2/27/2006




SAMOHI STUDE  SUSPENSIONS

2004-2005

First Semester

2002-2003 2003-2004 of 2005-2006

48900(a) Cause/Threaten Bodily Harm/Fighting 73 52 102 28
48900(b) Dangerous Weapons 8 4 19 3
48900(c) Controlled Substance 4 41 58 32
48900(c) Alcohol 1 9 1 3
48300(c) Robbery or Extortion 8 1 3 4
48900(f) Damage-School Property 23 14 16 1
48900(f) Damage-Private Property 1
148900(g) Stealing 12 6 5 2
48900(h) Smoking 4 3 8

48900(i) Obscenity/Profanity 13 16 11 1
48900(k) Disobedience 51 88 | 155 40
Firecrackers 3 1

Forgery |

Setting Fire Alarm

Assault-Student 27 29 20
Assault-Teacher 1 7 7 3
Sexual Harassment 5 6 7 2

TOTALS 240 277 433 139




1. DlSCIQlII‘Ie

A. How do we ;dentlty students most likely to cause extreme grob!ems"

1. The police department will share information with administrators

regarding violent acts by students on an ad hoc basis. Additionally,
the police department will share information at Serious or Habitual
Offenders meetings (SHO) regarding |nd|V|duaIs/students deemed
to be a threat.,

When a student is involved in a disciplinary matter and an
administrator is unfamiliar with student, she/he will contact
administrators at student’s former school to learn more about
student background and possible solutions. Additionally,
administrator will collaborate with other administrators and staff,
including safety officers to determine whether anyone else is
familiar with student and pertinent conduct. '

. We maintain an open door policy to encourage students to share

incidents of concern that impact our learning community.

. What_preventive measures are taken when there is possibility of

m:sbehawor?

1.

2.

3.

Administrators and adv:sors maintain an open door policy to
encourage students to share information.
Administrators attempt to maintain communication with parents
regarding students.
Administrators and safety officers are assigned supervision
positions before school, during school hours, during the nutrition
break, during lunch, and after school. One safety officer remains
on campus until 6 pm every day.
If there is a report, rumor, or rumblings of possible misbehavior (by
students, staff members, or parents), administrators will:
i Attempt to confidentially corroborate reports with other
staff members including safety officers.
ii. Contact parents.
i, Summon student(s) in question individually and
confidentially for preliminary investigation.
iv. Student witnesses are called as a last resort.

If an administrator discovers or believes, based on preponderance
of evidenced, that a report, rumor, or rumblings of pending
misbehavior are merited, she/he will:

i. Counsel pertinent student(s).




ii. Depending on the incident/issue, mediation will be initiated
between involved students. Mediation may be facilitated by
the administrator, advisor, student outreach specnallst -or a
combination thereof.

iii. If individual counseling/advising is ineffective or
inappropriate, parents are contacted and informed.

iv. Notify other administrators, safety officers, and staff to
take more assertive preventive measures such as actively
monitoring the main quad area.

v. Depending on severity of possible misbehavior, the
administration may contact the police department.

C. What_are intervention options for repeated misbehavior?

1. Counseling/warning- As an initial intervention step, a student is
counseled and/or warned about inappropriate behavior,

2. Parent contact- Administrator will contact parents and nottfy of
student misbehavior.

3. Student study team- Depending on behavior and/or incident, a
student may be referred to a student study team

4. Behavior support plan- If student has an IEP, a BSP may be
formulated.

5. Mediation-If administrator believes the situation merits it, she/he
will attempt to facilitate mediation between involved students.
Mediation may be facilitated by the administrator, advisor, student
outreach specialist, or a combination thereof.

6. Possibly mediation between parents- At times, administrators have
requested voluntary mediation between parents of involved
students. '

7. If misbehavior persists, the administrator will initiate discipline.

D. What are discipline conseguences?

1. Zero Tolerance/Self Defense Policy- Any student(s) involved in
a physical altercation will be suspended for 5 days. A suspension
may be assigned to be served at home, in “in school suspension”,
or a combination of both. Each incident is evaluated and
addressed on an individual basis by gathering information:

ix. Administrators attempt to confidentially corroborate

~ reports with other staff members including safety officers.

i. Student(s) in question are summoned individually for
preliminary investigation.

il. Student witnesses are called as a last resort.

iii. Parents are called.

iv. If an investigation reveals, by a preponderance of the
evidence, that a student was hit without provocation,




vi.

verbal or otherwise, and did pot hit back, an administrator
will not discipline that student. '
If an investigation reveals that one student hit another
student, that student will be suspended. Thus, even if the
student hit another as a result provocation, verbally or
physically, she/he will nevertheless be suspended.

If a House principal cannot determine the nature of the
provocation or fight due to lack of adult withesses or
otherwise, both students will be suspended.

2 . Discipline consequences- all House principals adhere to a
common discipline rubric that has been shared with teachers and

mciudes the following action steps:

if.

iv.

V.

vi.

vii.

viil.

Warning- if merited, a student may be warned about

behavior. 7 _
Parent contact- parents are contacted and notified of

student behavior as soon as possible. _
Referral- depending on incident, teachers will refer students
to House principal for misbehavior.

Behavior Support Plan (BSP)- if student has an IEP, a BSP
may be initiated.

Saturday school- minor infractions are referred to House
advisors who may assign Saturday school.

Suspension- major transgressions including battery on
another student are referred to House principals for a
suspension. A suspension may be assigned to be served at
home, in “in school suspension”, or a combination of both.
Police contact/arrest- House principals may contact police
egregious transgressions including possession of a weapon
on campus. '
Transfer to another site- If previously mentioned discipline
steps fail to rectify behavior, an alternative site is
recommended including the community day school, Olympic
high school, or the L.A. County day school.

Pull permit- If previously mentioned discipline steps fail to
rectify behavior and student is enrolled with permit, the
permit may be pulled.

Expulsion- If previously mentioned discipline steps fail to
rectify behavior and students continues to present a danger
to themselves and/or to others, he/she is recommended for

an expulsion.
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SANTA MONICA HIGH SCHOOL ADMINISTRATORS

Administrator

School-Wide Responsibility

llene Straus

Principal
Chief Educational Officer

Depariment Liaison
Physical Education

s Activities Supervision

* Administrative Team Professional

Development '

Budget

Campus Supervision

Classified Staff Meetings

Community Media Relations

Evaluation Procedures

Faculty Advisory Council

Governance

House Leadership Teams

Instructional Program

IPC

Parent Groups

Program Evaluation

Redesign and SLC Grant Program

Director

« School Vision

¢+ School-wide Professional
Development

¢+ Staffing

« Student Advisory

+ Student Expulsion
Recommendations

b

Catherine Baxier

Dean of Adminisirative
Services

Department Liaison
Visual & Performing Aris
Athletics
Activities
Facilities

» Academic Records

» Activities Supervision
Administrative Supervision
Schedule

Audio Visuai

ASB Financial Office
Back to School Night
Campus Supervision
College & Career Center
Custodial Services
Emergency Plan/Drills
Field Trips

Foreign Transcripts
Grad Nite

Graduation

Music Parent Groups Liaison
Nurse's Office

Open House

Opening Day

PTSA Publications
Registration

School Safety Plan
School Surveys

Staff Handbook
Substitute Supervision
Transportation

Vikes' inn

Website Liaison
Yearbook
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SANTA MONICA HIGH SCHOOL ADMINISTRATORS

Administrator

House Responsibility School-Wide Responsibility
e Activities Supervision s Advising Department
Greg Runyon « Aftendance + AP Support
s Campus Supervision » CBEDS
» CST/STAR House Testing s Community Agencies ‘
$ House Principal » Custodial Evaluation « Course Catalog
¢ Grading/Data Analysis s Enrollment Counts
¢ House Communication s Independent Physical Education
¢« House Leadership Team + Master Schedule
Department Liaison ¢ House s NCAA Master Course List
Math Meetings/Professional + Opening Day
Development +« Police Liaison
» House Parent Outreach « Report Cards
» House Student Study + SCORE
Team « Serious Habitual Offenders
« Instructional Leadership e Student Study Team 2nd Level
s Locker Assignments +« UC/CSU Master Course List
o Student Advisory Group :
» Student Discipline
+ Student Interventions
+ Teacher Evaluation
¢ Activities Supervision « Attendance Office
Wéndy Wax Gellis + Attendance » Caregivers/Affidavits/Guardianship
+ Campus Supervision + Checkout :
+ CST/STAR House Testing + Enroliment
. s ' » Custodial Evaluation « Hiring Support -
A House Principal + Grading/Data Analysis s Literacy Intervention
» House Communication + Permission o Leave Campus
» House Leadership Team «  Permits
Department Ligison « House + SARB Coordinator
Special Education Meetings/Professional » Summer School Support
Development s Teacher Attendance
e House Parent Outreach
» House Student Study
Team
¢ Instructional Leadership
» Locker Assignments
» Student Advisory Group
¢ Student Discipline
+ Student Interventions
+ Teacher Evaluation




SANTA MONICA HIGH SCHOOL ADMINISTRATORS

Administrator

House Responsibility

School-Wide Responsibility

ACT

» Activities Supervision .
Tristan Komlos + Aftendance « STAR/CST Support
+« Campus Supervision s CAHSEE Intervention ,
s« CST/STAR House Testing + CAHSEE Testing
. o Custodial Evaluation ¢ Campus Tours
M House Principal ¢ Grading/Data Analysis ¢ Detention
e House Communication ¢ Freshman Seminar
. + House Leadership Team o Hiring Support
Depariment Liaison « House *» Immersion
English Meetings/Professional * In-School Suspension
Development e PSAT
+ House Parent Outreach « SAT
» House Student Study + SCORE
Team
¢ Instructional Leadership
« Locker Assignments
» Student Advisory Group
+ Student Discipline
» Student Interventions
s Teacher Evaluation
» Activities Supervision s AVID Program
Jose Iniguez L4 Aﬁendance L CAHSEE Suppoﬂ
o Campus Supervision e ELAC-SOL/BAC
» CST/STAR House Testing + Olympic/Independent Study
OH Princioal « Custodial Evaluation Referrais
ouse Frincip « Grading/Data Analysis « SARB
» House Communication = Security
+ House Leadership Team + STAR/CST Testing
Department Liaison « House « Summer School Support
History and ELL Meetings/Professional » Tutoring - Xinachtli
: Development
+ House Parent Outreach
s House Student Study
Team
e Instructional Leadership
s Locker Assignments
+ Student Advisory Group
¢ Student Discipline
o Student Interventions
+ Teacher Evaiuation




SANTA MONICA HIGH SCHOOL ADMINISTRATORS

Administrator

House Responsibilﬂy

School-Wide Responsibility

_ » Activities Supervision » Governance
Ruth Esseln » Atftendance _ » Grant Writing
« Campus Supervision o Library
» CST/STAR House Testing » Redesign '
N » Custodial Evaluation Implementation/Development
H House Principal + Grading/Data Analysis + ROP
s House Communication + SARC
' . » House Leadership Team + SCORE - Alternate
Department Ligison » House «  Single Plan - Student
Modern & Classical Meetings/Professional Achievement
Languages Development e Student Newspaper
» House Parent Qutreach » Student Teachers
o House Student Study * Summer School
Team ¢ Textbooks _
o Instructional Leadership « WASC Action Plan Monitoring
» Locker Assignments
¢ Student Advisory Group
» Student Discipline
« Student Interventions
s Teacher Evaluation
« Activities Supervision ¢ AP Testing Program
Eva Mayorai s Aftendance ' s GATE Program
o Campus Supervision » Hiring Support —- Math & Science
+ CST/STAR House Testing « Interventions - Algebra/Biology
| House Principal e Custodial Evaluation Block
e Grading/Data Anaiysis « IPC :
» House Communication » Master Schedule Assistance
s+ House Leadership Team »  New Jeacher Origntation
Department Liaison e House « Pinnacle Grading
Science Meetings/Professional « Saturday School
Development « SCORE Co-Chair
e House Parent Outreach e SLC Grant —~ Evaluation & School
¢ House Student Study Self-Assessment
Team : » Technology Training
e Instructional Leadership
o Locker Assignments
» Student Advisory Group
+ Student Discipline- .
+ Student interventions
» Teacher Evaluation






